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Abstract

Thispaperexploredtherangeoflearningoutcomesinaproblem-basedlearningprQ]ectwithbeginning

studentsofEnglishataJapaneseeIementaryschooLThefifthgradestudentsweretaskedwithmakingaquizin

EnglishfOrintemationalstudents,andwithfindingthelanguagetheyneededtodoso・Ｑｕalitativedatarevealed

thatstudentsdevelopedexplicitmetalinguisticawarenessingrammarandpronunciationaswellasincreased

pragmaticawareness，Linguistically，studentsbecamemostengaged，however，insolvingselfgenerated

problemsaboutthemeaningsofwords，“lexicalpuzzles,，inthispaper・Theseproblemscontinuedtomotivate

independentstudentinvestigationsaftertheunitofstudy・Itwasalsofbundthatstudentswereabletotransfer

learningstrategiesfromothersubjectswiththesupportivefacilitationoftheteacherandawell-defined

procedure．

1．Introduction

MyspecialtyisteachingEnglishtoyoungleamerslhavetherefOrebeenasked,ｆＯｒｅａｃｈｏｆｔｈｅｐａｓｔｔｗｏｙｅａｒｓｔｏ

ａｃｔａsanadvisertothedesignatedteacherfOrEnglishActivityclassesinpreparationfbrtheannualpresentationofschool

researchThisadvicecomesatalatestage,aftertheunitinwhichtheresearchlessonissituatedhasbeenplannedand

someofthelessonshavealreadybeencarriedouL

Theunitinquestion,asdescribedlater,fromitsgoalstoitsmethod,ismostunusuaLifnotunique,inEnglish

educationinJapanThelessoninvolvedaveryhighdegreeoflearnerautonomywithleamersorganizingtheirowntasks

andseekingoutthelanguagetheyneedtocompletethem､Whiletheteacherhadmanypositiveimpressionsofwhatwas

happeningincIass，sheexpressedconfUsionaboutthebigpicture：Inwhatsensearesuchlessonsvaluable,andwhere

dotheyfitineducationaltheory？Ｗｈｅｎｓｈｅfirstexplainedthelessonslmustadmitlwasratherskepticalthatan

approachdependingsoheavilyoncognitiveskillsandstudent-directｅｄｌｅａｍｉｎｇｃｏｕｌｄｈａｖｅａｎｙｃｈａｎｃｅｏｆｓucceeding

withstudentssoyoungandofsuchlimitedEnglishabilityMydoubtsdisappeared，however,assheexplainedher

observationsandasweporedovergroupwork-in-progressreportsandindividualpost-lessonreHectionslnfact,Iwas

whollytakenbysurprise・IwasabletooffertheteacherimmediatereassurancethatthelessonswereindeedusefUland

thattheyhadamplebackingineducationaltheory・

Theremainderｏｆｔｈｉｓｐａｐｅｒｉｓａｂｏｕｔｔｈｅｎａｔｕｒｅｏｆｔhelearning，linguistic，cognitiveandsocialasevidencedin

studentwritings,teachercommentsandobservations,andmyownnotesSincetheapproachisnoveLIwouldliketo

detailtherangeofobservedoutcomestogiveotherteachersasenseofthepossibilitiesThefiFequencyofanyparticular

outcomeisnotofconcemhere,sincethatissubject,inanycase,toadjusmentthroughfacilitation,settingtask

requirementsandassigningresources・

JohnDeweyassertedafUndamentaIdifferencebetweentraditional,asopposedtoprogressiveeducationcontrasting
themthus：

Tbimpositionfromaboveisopposedexpressionandcultivationofindividuality;toextemaldisciplineisopposed

freeactivity;tolearningfTomtextsandteachers,learningthroughexperience;toacquisitionofisolatedskillsa､。
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techniquesbydrilLisopposedacquisitionofthemasmeansofattainingendswhichmakedirectvitalappeal;

topreparationfOramoreorlessremotefiltureisopposedmakingthemostofopportunitiesofpresentlife；to

staticaimsandmaterialsisopposedacquaintancewithachangingworld(Dewey,１938,ppl9-20）

Educatorswillatoncerecognizethese“progressive，，principlesasthefbundationfOrmosteveryapproachand

techniqueinmodemlanguageeducation，fromtask-basedleamingtopromotingmeta-cognitiveawarenessto

communicativelanguageteaching，TheprogressiveapproachiscentraｌｔｏｔｈｅｎｅwlyinstitutedEnglishActivityin

Japaneseelementalyschoolswithitsemphasisonexperientiallearning,onmakingconnectionstostudents，interestｓａｎｄ

ｄａｉｌｙｌｉｖｅｓａｎｄｉｔｓｇｏａｌｏｆｄｅｖｅlopingpositiveattitudestowardsotherpeoplesandcultures，andtowardthestudyof

languages;ratherthancontentmastery・

WhileJapaneseelementaryschoolteachersarewellversedinsuchapproachestoothersubjects,theyfacesome

difficultiesinimplementingtheminEnglishActivity・Onereasonisthatmuchofteachingisbasedonourexperiences

asstudents(Lortiel975)andJapaneseelementaryschoolteachersfaceadeficit,inthattheirownEnglisheducationwas

mostlikelybasedonatransmissionmodelanddidnotbeginuntiljuniorhighschooLFurthennore,transferringskills

totheEnglishclassroommaybehobbledbytheheavyprocessingloadimposedbyusingalanguageinwhichtheyare

notfluent.(Pederson2004)However,overandabovemeetingtheseratherrigorousdemandMheteacherinthisstudy

hadtoaddanotherlayerofoverarchingaimstoherplanning;aspartofthelatestroundofschooI-basedresearch,ithad

beendeterminedthatallsubjectsandactivitiesshouldaimatdevelopingrationalthoughtthroughlanguage,adaunting

prospectfOrlessonsdealingincommunicationitself,andgiventhcageofthestudents(lO-llyearsold),andtheirvery

limitedexperienceofEnglish

2.Literaturereview

Ｗｈｅｎtheteacherfirsttoldmeaboutthelessonsandaskedabouttheoreticalbackingseveralmethodsandtheories

cameimmediatelytomindloutlinedtheseinamemosentonJanuaryl6,2009.Innoparticularorder,Imentioned:task‐

basedlearning,learnerautonomy,socio-culturallearningtheoryandleamingstrategiesastheoreticalundelpinnings、I

willdiscussthesebriefly(withlearnerautonomysubsumedunderlearningstrategies)JwillaIsodealwithoneother

importantleamingtheory，ｎｏｔｍｅｎｔｉｏｎｅｄｉｎｍｙｍｅｍｏｂｕｔｗｅｌｌｋｎｏｗｎｔｏｔｈｅｔｅａｃｈｅｒｓａｔｔｈｉｓｓｃｈｏｏｌａｓｏneofthe

theoreticalpillarsofthisroundofschoolresearch,problem-basedlearning

２．１１，sk-basedlearning

CrookesandLong(1998)distinguishthetask-basedsyllabusfromothersortsasbeingbasedinlearningtheory,and

secondlanguageleamingtheoryinparticular,ratherthanbeinggroundedinlinguisticanalysislnsteadoflinguisticunits

likestmcturcMotionsandfimctions,tasksfbrmtheorganizationalcoreBuildingonWilkins(1974,1976)theydivide

task-basedsyllabustypesintosyntheticandanalytic；syntheticbeingthoseinwhichleamerstakeuppartsandlater

combinethemintoalargerwhole,andanalytic,thoseinwhichaleamerencounterslanguage“wholechunksatatime

withoutlinguisticinterferenceorcontroL"(ｐ２９)Analyticapproachesassumethattheleamerisabletoinducerules

orregularitiesortoactivatelinguisticuniversalstore-createanorderedlanguagesystem

AnotherusefUIdivisionisthatbetweenTypeAversusTypeBsyllabusesｌypeAareclassifiedasthoseusing

designatedcontentandpre-determinedleamingobjectiveslncontrast,TypeBsyllabuses：

．．、ｆＯｃｕｓｏｎノZowthelanguageistobelearnedTheyarenoninterventionist・Theyinvolvenoartificial

preselectionorarrangementofitemsandallowobjectivestobedeterminedbyaprocessofnegotiationbetween

teacherandleamersaftertheymeet,asacourseevolves.(ｐ２９）

Amongtask-basedsyllabustypes，onemoreimportantdistinctionisdraw､；thatbetweenproceduralandtask

syllabusesontheonehand,andaprocesssyllabusontheother・Thefirsttworequirethattheoverarchingtaskbepre-
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determinedwhilethetasksleadinguptoit(pedagogictasks)maybenegotiated・TheprocesssyIlabusplacesnosucb

limitationsonwhattheteacherandthestudentsmaynegotiate．

2.2Socioculturallearningtheory

ThesocioculturalperspectiveincludesarangeoftheoreticalperspectivesincludingfOrexamplaPiaget,Vygotsky

andBrunemWhilePiagetisfamousfOrhisinsistenceonlearningbeinganchoredinthechild，sinteractionwiththe

physicalenvironment，ｈｅａｌｓｏａcknowledgedasupplementaryrolefbrpeerinteractionwhendevelopingtheabilityto

understandtheworldfrommultiplepointsofview,decentration：

Evenifasecondchild，ｓａｎｓｗｅｒｉｓａＳｗｒｏｎｇａｓｔｈａｔｏｆｔｈｅｎｒｓt,theirattempttoresolvetheirpartialandcentered

solutionswouldbelikelytoresultintheachievementofahigherlevel,Inoredecenteredrepresentationthatcould

embracewhatwascorrectinbothoftheinitialofferings・Sowhereas,ａccordingtoPiaget,theyoungchildcannot

treatadults，ideasontheirownmerit,becauseofthedifferencesinpowerandstatusinvolved,disagreementswith

otherchildrenservetohighlightthealternativestothechild，sownparticularpointofview.(Mercer＆Littleton，

2007,loc329-34）

Vygotsky,ontheotherhand,sawsocialinteractionnotassupplementarytocognitivedevelopment,butatitsvery

coreThatis：

．．、mindemelgesinthecourseofjointactivityThereisadialecticalrelationshipbetweentheintramentaland

intennentaLsothatthechild，sunderstandingdevelopsthroughinteractionwithothers．（ＩＯＣ､406-412）

Socialｏｒ“intermental，，processesareultimatelyintemaliｚｅｄａｓ“intramental，，thought・UnlikePiaget,fOrVygotsky

andIaterconstructivistslikeBruner,theroleoftheadultormoreknowledgeableotherwascruciaLThehelpofTeredby

theseexpertshasbeenclassifiedascontingentinstruction,scaffOlding,andmorecomprehensivelyasguidedparticipation

(WOodl998).Furthermore,socioculturalleamingtheoryalsoincIudesjointinfOrmationprocesSing,"peopledonotjust

interact,they`interthink，,combiningtheirintellectsincreativeways."(Johnson2009,loc218-220)Bruneralsocenters

cognitivedevelopmentonsocialinteraction,butclaimsthat,ratherthantheleamerbeingindialoguewiththelocalized

knowIedgeofsomemoreknowledgeableindividuaLheis,moreimportantly,indialoguewiththebroaderculture:

Realityconstructionistheproductofmeaningmakingshapedbytraditionsandbyaculture，stoolkitofways

ofthought・Inthissense,educatorsmustbeconceivedofasaidingyounghumansinlearningtousethetoolsof

meaningmakingandrealityconstruction．（Bruner,l996pl9-20）

WhiIerealityisconstructedlargelythroughculturalwaysofseeingandthinking,theindividualincooperationwithother

individualsmakesproducts(buildings,books,operas)which,inturnmayinfluencetheculture．

2.3Learningstrategies

Leamingstrategiesarementaloperationsortechniquesusedtoregulateone，sownleaming・Wenden(1991）

classifiestheseintocognitivestrategiesandselfmanagementstrategies・CognitiveprocessesmaybedividedintofOur

steps：selection，comprehension，storageandretrievalLeamerstrategiesmaybeappliedtoanystage・Ｆｏｒexample，

askingfOrclarificationorguessingmeaningaccordingtocontextualcluesareleamingstrategiesaidingcomprehension

andthestrategyofsilentrehearsalcanaidstorageandretrievaLSelfmanagementstrategiesconcernselfregulationand

regulationoflearningTheseinclude:planning,settinggoalsandchoosingstrategiestobeused;monitoring,checking

ongoingpelfOrmanceand；evaluatiomassessingtheperfOrmancewithreferencetothestrategiesusedtoachieveit．

(Wendenl99D

Whiletherearemanyandvariedinventoriesofspecificlearningstrategies,thedifferencesarelessimportantthan

thebroadagreementthatmodelingandteachingthemetacognitiveskillsneededfbrselfLregulatedlearning，ｉｓｏｎｅｏｆ
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thechiefjobsofschooling,especiallyinthecaseofyoungerlearners．

2.4Problem-basedlearning

Problem-basedlearning(PBL)hasarangeofincarnationsBut：

theyallrequirethesuccessfUlstudenttomonitoranddirecttheprocessofproblemsolving，bringingmemory

ofconceptsandprocesseslearnedearliertobearuponthecurrentproblemlnfact,thegeneralsequenceof

problem-basedleaming：themotivationalcontextoflearninｇｉｓｓｅｔｕｐｂｙａｒｅａｌ－ｌｉｆｅproblem；learnersare

activatedthroughgro叩,peerandfacilitatorinteraction;aknowledgebaseofrelevantmaterialsisconstructedand

appliedtodealwiththecase;andthecaseisthenreviewed,requiresneHectionupondeclarative,proceduraLand

conditionalknowledge.(Downingetal2008p3）

Itiscrucialinthisapproachthatlearningbesupportedbyprocedures,byfacilitation,orregulatedbyobjects・On

theproceduresside,Schmidtl983b(citedinEversen＆Hmelo,2008)listedsevenfactorsthathelpagrouptomaximize

learningHedubbedthesetheSevenJump：

LClarifyunknowntermsandconceptsintheproblemdescription

2・Definetheproblem;thatis,listthephenomenatobeexplained

3・Analyzetheproblem;“brainstorm，，；trytoproduceasmanydifferentexplanationsfOrthephenomenaasyou

cａｎＵｓｅｐｒｉｏｒｋｎｏｗｌｅｄｇｅａｎｄｃｏｍｍｏｎSense、

4.Criticizetheexplanationsproposedandtrytoproduceacoherentdescriptionoftheprocessesthat,according

towhatyouthink,underliethephenomena

5・FonnulatelearningissuesforSDL[selfdirectedleaming]、

6.FillthegapsinyourknowIedgethroughseIfLstudy，

7．Shareyourfindingswithyourgroupａｎｄｔｒｙｔｏintegratetheknowledgeacquiredintoacomprehensive

explanationfOrthephenomena・Checkwhetheryouknowenoughnow.(loc650-659）

AnotherprocedurethatenhancesPBＬｉｓ“strategicquestioning.”Ｋｉｎｇ（1989）showedthatstudentswhoasked

themostquestionsofeachotherweremoresuccessfUlatsolvingproblems・Themechanismatworkmaywellbethe

requirementtoprovidedetaiIedexplanationsaspositedinWebb(1989)．King(1991）designedandtestedafbrmal

procedure,"strategicquestioning,，，toseeifmorestudentscouldbeinducedtoachievegreaterProblemsolvingsuccess・

Shedividedfifmgradersintothreegroups：strategicquestioning，unguidedquestioning,andacontrolgroupgivenno

directivｅｔｏａｓｋandanswerquestions､Thestrategicquestionersdemonstratedmoreelaboratedexplanationsandgreater

abilitytosolvenovelproblemsthaneitheroftheothergroupsThequestionsfOllowthepatterninWendon(1991）above：

planning,monitoringandevaluation､Specifically,thequestionsare：

Planning

LWhatistheproblem？Whatarewetryingtodohere？

2.Whatdoweknowabouttheproblemsofar？WhatinfOnnationisgiventous？Ｈｏｗｃａｎｔｈｉｓｈｅｌｐｕｓ？

3．Whatisourplan？

４１sthereanotherwaytodothis？Whatwouldhappenif７

５．Whatshouldwedonext7

Monitoring

ＬＡｒｅｗｅｕｓｉｎｇｏｕｒｐｌａｎｏｒｓｔｒａｔｅｇｙ？Ｄｏｗｅｎｅｅｄａｎｅｗｐｌａｎ？Doweneedadifferentstrategy？

2．Hasourgoalchanged？Ｗｈａｔｉｓｏｕｒｇｏａｌｎｏｗ？

3．Areweontherighttrack？Arewegettingclosertoourgoal？

Evaluating

LWhatworked？
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2.WhatdidTtwork？

3.Whatwouldwedodifferentlynexttiｍｅ?(Kingl99Lp309）

Otherregulationisachievedthroughmodelingproblemsolvingandmonitoringsmallgroupactivity・Accordingto

EversonandHmelo(2008)thetutororfacilitatorplaysacrucialroleinchallengingideas,helpingstudentsclarifytheir

ideas,ｏ堰anizingtheirknowledge,andlearningandhelpingthemtodelineatewhatisnotclearlyunderstood・

Ob1jectregulationmayalsobeusedtostructureinteractions､EversonandHmelo(2008)mentionsthatduring

discussionseaselsorwhiteboardsmaybeusedtorecordinfOrmationandideas.“Thiswrittenrecord(whichusually

remainsvisibleduringtheentirediscussionaroundthecase)helpsthestudentskeeptrackoftheirproblemsolvingand

providesafbcusfOrnegotiationandreflection."(loc9712）

3.Background

3.1Theteacher

TheteacheratthecenteｒｏｆｔｈｉｓｓｔｕｄｙｗａｓｕｎｕｓｕａＬＳｈｅｈａｄｂｅentrainedspecificallyinEnglishteaching

methodologyand，havingobservedseveralofherclasses，ｓｈｅhad，inmyopinion，donewelltoimplementmodern

approachesinherteaching・ShehadfOrseveralyearsbeendesignatedtoteachallEnglishclassesattheschooLAtthe

timeofthisstudy,ｓｈｅｈａｄｒｅｔｕｍｅｄｔｏｄｕｔｉｅｓａｓａｃｌａｓｓｒoomteacherbutstillmaintainedresponsibilityfbrtheEnglish

programoveraUalthoughmostoftheactuallessonshadbeenre-assignedtoregularclassroomteachers・

ＳｈｅｈａｓａｈｉｇｈｌｅｖｅｌｏｆＥｎｇｌｉｓｈａbilityandiscomfOrtablewithspontaneousinteractionwithstudentsincluding

unexpectedquestions・SheisabletodiscussprocedureswithanAssistantLanguageTbacher(ALT)indetaiLandbeyond

thistocommunicateeffectivelyhergoals，ｍethodsandeducationalphilosophy，albeitsometimesinnon-technical

languageBeyondthis,sheisabletounderstandthespecializedvocabularyofeducationaltheoryasevidencedinmyown
extensivediscussionswithher．

3.2Ｔｈｅstudents

ThestudentsareinthefifthgradeattheelementaryschoolaffiliatedwithKumamotoUniversity､Theyhailfrom

awidegeographicalareawithin30minutestransportationfromtheschoolTheytendtobebright,attentiveandhighly

cooperative・MorespecifictoEnglishclasses,ｔｈｅｔeacherwroteinthelessonprospectusthat:whiletherewereseveral

childrenwhosaidtheydidn,treallyunderstandthecontentofEnglishclasses,theywantednevertheless,toknowmore

Englishexpressionsanｄｗａｎｔｅｄｔｏｂｅａｂｌｅｔｏｕｓｅｔｈｅｍａｎｄｔｏｆindoutmoreaboutthem・Thiswouldindicatethateven

thosewhoweredissatisfiedwiththeirownknowledgeorprogresswerenotdispiritedTheywerestillinterested，

motivated,andwillingtotakeinitiativeinleaming．

4.TheprQiect

AnexchangeactivityhadbeenconductedearlierintheyearwithintemationalstudentsfromtheuniversityAtthe

timeitwasnoticedthatstudents，naturalcuriosityhadbeenengagedｉｎａｎｕｍｂｅｒｏｆａｒｅａｓＦｏｒｅｘａｍｐｌｅ,studentshad

struggledwithquestionssuchashowtosayhq/〃emaWe(Ｈｏｗｄｏｙｏｕｄｏ?)ａｑｕestionaboutthelanguageofsocial

discourseTheyhadquestionsthatweremorelinguisticsuchas:InEnglisMheysayhomeroomteacherぅbuthomemeans

householdso．．．、GiventhisfbundationofchiIdren，scuriosity,theteacherwantedtoexpandtheiropportunitiesto

discovernewquestionsandtostrugglewithtryingtoanswerthemThatwasthepositivesidcOnthenegativeside,the

teacherlistedtheseleamingdeficitsinthedraftprospectus：

‐RegardingthemeaningandusageoffOreignlanguage，manystudentspossessnorealconcernsorquestions

aboutthewordstheyareusing．
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-Whilemanychildrenenjoyedthefirstexchangeevent,othersfeltanxietyabouttheEnglishtheywereusing

-MorethanafewchildrenhaveshownreluctancetoconsultadictionaryorphrasebookorｔｏａｓｋｔｈｅＡＬＴｈｏｗ

ｔｏｓａｙｓｏｍｅｔｈｉｎｇｉｎEnglish

(A肋or，sp川P伽Ｓｃ）

ＴｈｅｔｅａｃｈｅｒｄｅｃｉｄｅｄｔｏｆＯｌｌｏｗｕｐｏｎｔhefirstexchangeandnegotiatedanewprq]ectwiththestudents，whichwasto

designaquizfbrinternationalstudentsThequizwouldbeaplatfbnnfOrchiIdrentotalkaboutJapan,asseenintheir

dailylivesandfOrthefOreignstudents,infOrmally,torelateinfbrmationabouttheirhomecultures、

ShefOrmalizedtheplanintoasevenlessonunittitled“OneSteptotheWOrld:TnlkingAboutJapan，，Studentswere

arrangedinsmallgroups，eachinchargeofdesigningonepartofthequiz,fTomgreetings，toposingthequestion，to

elaboratingontheanswer,Ｗｈｅｎｔｈｅｙｅncountereddifficulties，theyweretodiscussthemwiththeirgroupreferto

resourcessuchasdictionaries,phrasebooksandthelntemet,orconsultexpertsliketheclassroomteacherortheALjmNo

languagewaspre-taught,Groupshadtoidentifytheirownneeds,linguisticandotherwise,thenfindwaystofillthem

Groupswouldannouncewhattheywereworkingonatthebeginningofasessionandleportthｅｉｒｓｔａｔｅｏｆｐｒｏｇｒｅｓｓ

ａｔｔｈｅｅｎｄＡｓａｎaidtodiscussions，groupskeptasketchbooktoassisttheminexchangingideasinbothwordsand

pictures・Theendoflessonreportincludedrelatinghowtheyovercamedifficultiesandwhattheyplannedtodonext・The

teacheroperatedprimarilyasafacilitator,posingquestionsandmodelingproblemsolving・

Accordingtothefinallessonprospectusthegoalsoftheactivitywere：

ＬＢｙｍｅａｎｓｏｆｔｈｅｑｕｉｚｆＯｒｍａｔｔｏｐｒｏｍｏteinterestintheexchangewithfOreignstudentsandmotivationto

communicateinEnglish

2､RegardingaspectsofJapaneselifeunknowntofOreignstudents,tocreatequizquestionsandhints、

3.IntheprocessofconductingthequizandcommunicatingaboutJapanesedailylife,tocomparethemeanings

andusageofJapaneseandEnglishandcometounderstandsomeofthedifferences．

ThelessonswereplannedinageneralwayleavingconsiderableroomfOrtheprocesstobeshapedaroundthe

children，sneedsandprogress・ＴｈｅgeneraloutlineappearsinTablel．

4.1TbacherasFacilitator

Withsuchaprocessheavyapproach,thelessonplanisincompletewithoutanaccountofthefacilitatingbehaviors

oftheteacher・TheseincludemodelingandscaffOldingproblemsolvingstrategies,settingproblemsandaskingtimely

questions・ManyofthesebehaviorswereinevidenceintheresearchlessononFebrualy5m、Atthebeginningofthe

lessoLshemodeledcommunicatingthroughmultiplemodesinwhatappearedtobespo､taneousinteractionwiththe

ALIThiscanbeidentifiedasmodelingbecausetheteacherthenstatedexplicitlythattheyhadcommunicatedusi､９

Tablel：OneSteptotheWOrldlessonoutline

LessonhoursActivities

Seteventandgoals・IntroducequizfOrmatandstartstudentsthinkingabouttheexchange,whattheywant

tocommunicateandwhatquestionstheywouldliketopose・

WatchavideoaboutwhatsurprisedfbreignstudentswhenthevfirstcamｅｔｏＪａｐａｎヴ

HavestudentsthinkupquizquestionsingroupsoffOur．

Ingroups,thinkabouthowquizquestionswillbepresentedGuidethemtofindtheEnglishexpressionsthey

needbylookingthemupinadictionaIyorconsultingwiththeALT，

GroupspresentquestionsandconcernsarisingoutoftheexpressionstheycameupwithinEnglishHelp

studentstoexplorethedifferencesinmeaningandusagebetweenJapaneseandEnglishexpressions・

Afterresolvingconcernsanddecidingonexpressions,practicefOrthequiz・

Conducttheexchangeandquiz

Lookbackontheprocessofmakingthequizthroughcreatingagroupnewspaper．

ｌｈｒ

3-4hrs．

ｌｈｒ・

ｌｈｒ．
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variousmeansincludinggesturesandincompletesentencesPlannedmodelingtookplaceimmediatelyfOllowingwith

theteacherpresentingaproblem(identifytheproblem).ShethenaskedfOrideasandgavestudentsachancetoconsult

eachother（consultingotherMharingideas)AfterthatsheaskedfOrideasandwrotethemallontheboardwithout

anyjudgmentofvalue(groupbrainstorming)Shethentookthemintotheevaluationphaseandsomegroupstalkedabout

whattheyfOundinthedictionary(generatingmultiplesolutions)Shelefttheexampleatthispointwithoutcontinuing

tocritiquingsolutionsandmakingafinalselection

Shethenchangedtoamoreelaborateexampleusingagroup，swork-in-progressasabasis・SheprQjected

handwrittenstudentworkonascreenandaskedstudentstoexpIaintheirownsubmissions・Throughquestionsand

paraphrasingshemadetheirapproachestotheproblemexplicitthenproceededtocritiquingsolutions,although,ｏｎｃｅ

more,afinalselectionwasnotmade．

5.Sourcesofdata

Wemetfirstinmid-DecembertotalkabouttheresearchlessonsetfOrFebruary5thWemettwicemorebefOrethe

lessonandoncemoreaftertheunithadbeencompletedtogooverthegroupnewspapers・Ourmeetingswererecorded

inmynotesandsupplementedwithdocumentsandclassroomobservationslnsummarythesourcesofdatainclude：

‐Individualstudentresponses“StudyReactionSheets，，writtenattheendof

lessons

-Progressreportsbygroupswrittenwhileplanningtheirquiz

-Draftandfinalversionsofthelessonprospectus

-Theteacher，sreportonlessonoutcomes（AyoMAq"ke〃叩oro:〃αlyomelzhα'Ｍ）

‐MynotesfTom3meetingswiththeteacher

-Myobservationnotesffomtheresearchlesson

-Studentnewspapers

6.Learningoutcomes

Aslearningoutcomeswereanalyzed，threebroaddivisionseme屯edfromthedata：useoflearningstrategies，

pragmaticawareness,andmetalinguisticawareness．

6.1LearningStrategies

ThefOllowingstrategieswerenotedduringmyfirstconsultationwiththeteacherassherecountedherobservations、

ＴｈｅｙａｒｅｄｉｓｔｉｌｌｅｄｆｍｍｍｙｎｏｔｅｓａｎｄｑuoteddirectlyfrommylettertotheteacherthefOllowingday．

Usin2vourownknowled2etosolvetheDroblem､Thismayseemtrivialbuthowoftendoweseebothchildren

EngUsh-aposiｔｉｏｎｗｈｉｃｈｐｕｔｓａｎｅｎｄｔｏｔｈｅｐｒｏｂｌｅｍsolvingandadultsbeginwiththeposition：Ｉcan，tspeakEngUsh-apositionwhichputsanendtotheproblem

process．

Poolin2vourknowled2ewithothers ThisisinfOrmationgathering

DiscussionThisis problem-solvingwithothers,notjustpoolinginfOrmation．

Consultin2anauthorit Thismeansaskingfbrhelpfromsomeoneinapositionofsuperiorknowledge．

GeneratingmultiplesoIutionsＴｈｅdangerfOrchildrenisthattheywillstopaftergettingthefirstidea,whichｃａｎ

preventthemfTomeverfindingthebestidea．

Thinkingasolutionthrough Asolutionmayseempromisingatfirstbutlosesitsappealastheimplicationsare

einfOllowingasolutionthroughtoaconclusionissomethingchildrenwillnotdrawnout・Again，persistenceinfOllowingasolution

naturallydo．
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nkingnotes･ＴｈｅｅｘａｍｐｌｅｉｓｇｉｖｅｎｏｆｎｏｔｉｎｇａｎＥｎｇlishexpressionusingone,sexistingknowledgeofEnglish

lettersorAcJmkα"α・Lessimportantthanthescriptusedtorecordtheexpressionisthenotingoftheexpression

itselfYOungerchildrenwiUassumetheywiUrememberthings，Ｔａｋｉｎｇｎｏｔｅｓｉｓａｌｅamingstrategytheymust

learninschooL

UsingadictionarYpThissimplestrategyallowslearnerstoaccessinfOnnationindependentoftheclassroom

situation．

AlthoughsuchstrategiesareusedinelementaryschooLtheyaremostuncommoninEnglishclasses､TheycantherefOre

beregardedasexistingskillstransfelTedtoanewcontextofuse

Evidencethattheseandotherlearningstrategieswereeffectivelytransferredisseenintheindependentand

unsolicitedinvestigationsundertakenaftertheprqjectworkhadfinishedThesewerewrittenupinthestudent

newspapers､OnechildlookedatkEMumq(cupandball)inothercountriesandhowitcametoJapan・Anothersearched

fOrmorelexicalpuzzlesandwroteaboutse"ｋｏｈα"αbj,literallyincensefireworks,butbutcalled``sparkler，，inEnglish

AnotherchildworkedaloneontheirnewspaperandwroteaboutbreakfastinHonduras,anintereststimulatedbycontact

withtheinternationalsmdentfromHonduras・Onegroupdevotedtheirwholenewspapertoanewareaofinvestigation，

fOodinothercountrieslTansferofindependentlearninｇｓｋｉｌｌｓｃａｎａｌｓｏｂｅｓｅｅｎｉｎａｎｏｔｈｅｒｃhildwhoattemptedtofind

theEngliｓｈｗｏｒｄｆＯｒｈａｊＭ(lookingbackonanexpenencewithacriticaleye)fOrthepurposeofusingitinthe

newspaper．

6.2Pragmaticawareness

BecausethetaskwasreaLchildren(andtheteacherswhoadvisedthem)werealsoconcemedaboutwhetherthe

wordstheyusedsuitedthesituationandtherelationshipbetweenchildrenandadultswhowereguestsExamplesfTom

post-lessonreactionsheetsinclude：

‐InEnglishtheysay"No.Sorry.”ButinaJapanesequizprogramwewouldjustsaycAigq伽s皿(Wrong)soI

thoughtitwasalrightjusttosay"No.”

-Whensomeonegetstherightanswer,ｙｏｕcan，tjustsay“Yes"・IwanttoknowthecolTectwaytorespondin

English

-IwanttoknowhowtosayVWuar伽ｓｈ加伽(Didyougetit?)andＨ〃ｏｗａｊ伽qsMCJ?(Doyouneedahint?）

politely．

Thechildrenshowedanawarenessofpragmaticsandhadanaturaldesiretoapplythistotherealsituationofmeeting

fOreignguests．

6.3Metalinguisticawareness

AlthougｈｏｎｅｏｆｔｈｅｇｏａｌｓｏｆｔｈｅｐｒｑｅｃｔｗａｓｔｏdevelopawarenessofdifferencesbetweenEnglishandJapanese，

itisimpoltanttonotethatthestudentswerenottaskedtomakeacomparisonofthetwolanguagesaspartoftheprq]ecL

Ratherthedifferenceswerenotiｃｅｄａｓａｂｉ－productofinvestigatinglanguagefOrthequiz

Thedataprovidesmanyexamplesofanemergingmetalinguisticawareness・ThreecategoriesemergedThesewere：

syntax,pronunciationandwhatlcalllexicalpuzzles・

Manystudentswereableclearlytoidentifywordorder,themostimportantfeatureofEnglishsyntax;andparticles，

themostimportantfeatureinJapanesesyntaxasfUndamentaldifferencesbetweenthelanguages：

-WhenltriedtochangeJapaneseintoEnglishdirectly,IhadproblemsThisisbecausetheorderofthewords

lnatters．

-IfOunditoddthatEnglishdoes，nthaveanythinglike[theJapaneseparticles]〃ｏｏｒｗａ．

OnestudentwonderedwhetherEnglishhadanequivalenttMes",(acopulativeroughlycquivalenttotheEnglish
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"be")andwordendingslike-mqs"(bothatenseandpolitenessmarker)．Andsomestudentswereabletofiame

questionsaboutthe``be，，verbsandverbmorphologyasdifferencesbetweenJapaneseandEnglish

Pronunciationalsocameintothepictureaspartoftaskrequirements・StudentsconsultedtheALTregularlyasthey

practicedtheirnewexpressionslntheprocessoftranscribinganexpressionfOrthequiz,onechildbecameacutelyaware

ofthedifferencebetween“and，，ａｎｄ“end，，andthatshewashearingthemasthesamewordwhentheywere,ｓｈｅrealized，

distinctfbrEnglishspeakersThisrealizationcameaboutaspartofdiscussingproblemswiththeclass・ＴｈｅＡＬＴ

demonstratedthedifference．

6.4Lexicalpuzzles

StudentsmadealotofprogressintheareaofsemanticawarenessForexample,somestudentstalkedaboutfinding

multipleusesfOrwordslike“take，，whentheyinvestigatedlanguagetheyneededfOrthequiz,ｉｎｔｈｉｓｃａｓｅ“takeone.，，

Theyconcludedthatbecausewordsmaｙｈａｖｅｍａｎｙｍeanings，ｗｅｍｕｓｔｂｅｃａｒｅｆＵｌｔｏｓｅｌｅｃｔｔｈｅｒｉｇｈtoneThiswas

directlyrelatedtothesearchfOrtherightlanguagetoconducttheirquiz

Lexicalpuzzles,whilebeingpartofamoregeneralsemanticawareness,differediMwoimportantrespects:solving

themwasnotnecessarytothｅｔａｓｋａｔｈａｎｄ，andchildrenshowedintenseengagementwitheachlexicalpuzzleasa

probleminitsownrightAlthoughseveralexamplescanbesited,twopuzzles:ＡａＵｊ(Chinesecharacter)andAe"血加α

(cupandball）becameclass-wideconcerns、

OnegroupwantedtotalkabouttheJapanesewritingsystem,ＡａＵｊ,andfOundtheEnglishequivalent,Chinese

character.‘`Chinese，,presentedlittleprobIembuttheｗｏｒｄ“character，,isconfOundedbyamorerestrictedcognatein

Japanese，meaningaplayerinadrama，includingfictionalpersonalitiessuchasMickeyMouscThisproducedsome

questionsbecauseitisclearlｙｕｓｅｄｉｎａｄｉfferentwayinChinesecharacter・Ｏｎｅｃｈｉｌｄｌｏｏｋｅｄｉｔｕｐｉｎａｎｅｌｅｃｔｒｏｎic

dictionary,readoutthedefinitionsthensummaｒｉｚｅｄｔｈｅｍｉｎｈｉｓｏｗｎｗｏｒｄｓｔｏclassmates・Whilethisfailedtoresultin

asolution,(characterasawnttensymbolwasnotamongthedefinitions)theprocessinvokedtwoleamingstrategies-

lookingupaword,andsummarizingthemeaning-andresultedinunderstandingawiderrangeofmeaningintheEnglish

word・AtametalinguisticleveLwecaninferthatthechildhascometounderstand,inaconcreteanddirectway,that

wordshavemultiplemeaningsandthatcognatesdonothaveaone-to-onecorrespondencc

AmoreelaborateexampleisfOundinthesearchfOranEnglishequivaIenttokendama,atraditionalJapanesetoy、

AfterdiscoveringthatitisrenderedascupandbaIlinEnglish,thequestionaroseastowhy・Onechildshowedthathehad

falsifiedahypothesis,saying:sinceit,satraditionalJapanesetoyIthoughtwecouldjustcallMe"血加α・Anotherchild
offered：

MaybetheyjustlookedatitandtaIkedabouthowitlookedThere，salcdballandtheleisadish､Andthedish

issortoflikeacupsothat，ｓｈｏｗｉｔｃａｍｅｔｏｂｅｃｕｐａｎｄｂａｌＬ

Athirdchildbackedupthisideasaying：whatwelearnedbefOreme-cmma-yakj,ｉｓ``sunnysideup，，ａｎｄ〃so-shi'ｗｉｓ

``misosoup，,ａｎｄｏｌｚｊｇｊｒｊｉｓ``riceball，，whichshowsthatpeoplelookatthedistinctivefeaturesofsomethinganddescribe

whatitlookslike・Thisshowshypothesismaking・Ｎｏｔｅthatitisexemplarbasedbutextendsintoasortoftentativerule

orhypothesis・

Anotherchildbroughtup“bowl，，asanotherpossiblerenderingof“ball，，whichistransposedintothesameword

whenconvertedintotheJapanesesoundsystemlnaddition,asthechildreninvestigatedthis,ｓｏｍｅｃａｍｅｔｏｕｎｄｅｒstand

thatthesamesoundscanbeexpressedintwodifferent，butexactlyequivalent，ｗａｙｓｉｎＪａｐａｎｅｓｅ６ｏ－ｍａｎｄｂｏ”"・

Furthennore,theteacheraskedtheALTtopronouncethewordssothechildrencouldunderstandtheyweredistinctin

EnglishHerechildrenleamed(butwerenotexplicitlytaught)thattwodistinctsoundsinonelanguagecanbecollapsed

intoonewhenconvertedintoanotherlanguage・Somechildrenconfirmedthedifferenceinmeaning(andspelling)with
theirdictionaries、

LexicalpuzzlespersistedasthemostimpressivefeatureoftheprqjectfbrmostchildrenAsthefinalstageofthe

proUect,groupsweretoproducenewspapersaｓａｆｂｍｍｔｏｒｅＨｅｃｔｏｎｔｈｅｉｒｌｅａｍｉｎｇ，includinghowtheyinteractedand

solvedproblemslbaidtheprocess，theteacherreturnedthereHectionSheetstheyhadwrittenduringtheprq】ect．
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However,studentsdidnotwriteaboutprocessandproblemsolvingstrategies、Insteadtheyrelatedtheirownthoughts

aboutspecificproblems,mostlylexicalpuzzleslnadditiontotheirowngrouppuzzles,nearlyeverygrouptalkedabout

oneorbothofthepuzzlesfeaturedinthemainresearchlesso､:cupandballandChinesecharacter､Thismayhavebeen

becausetheywereshowcasedatthattime，ｂｕｔｉｔｍａｙａｌｓｏｂｅｔｈａｔｕｎｓｏｌｖｅｄｐｒｏｂlemscontinuedtostimulatestudent

thinking

Lexicalpuzzlescanalsobecreativeinnatureasstudentstrytocobbletogetheranexplanationfromwhattheyknow

Onechi1.,whowasnotparticularlyinterestedinEnglish,wroteabouthisownthoughtprocessandthedeIiberationsin

hisgroupastheyworkedoutawaygiveanEnglisｈｎａｍｅｔｏａｐｌａｃａｒｄｕｓｅｄｔｏｄｉｓｐｌａｙａｑuizquestionTheprocesscan

beseeninactioninthisshortconversationrecordedbytheteacher：

Ａ:‘`Card,，soundsstrangebecauseitisn，ｔｒｅａｌｌｙａｃａｒｄ

ＢＩｔ,ｓｍｏｒｅｏｆａｓｔｉｃｋ,ｉｓ､，tit？

A:Stick?Thisisastick.(wavingitintheair)Notacard,astickAcardismadeofpaper．

Ｂ：Tbacherぅwhatdoyoucallthis？Ｉｓｉｔａｓｔｉｃｋ？Isitacard？

Ｃ:Isitaboard？Isitastick？Isitacard？Tbacher,it，ｓｎｏｔ“answer,，，ｗｅｄｅｃｉｄｅｄｏｎ``question.,，``Answer，，islcome

（answer)ｓｏit，s"question"fOrl1zo"血Ｍａｄｏ(questioncard).(A肋Cl伽荊α"sjajjolz）

Asmentionedearlierthesepuzzlescontinuedtogenerateinterestandactivityoutsideandbeyondtaskrequirements

whichshowsnotonlythatlearningstrategieshadbeentransferredbutalsothatautonomouslearningwasgeneratedas

amaJoroutcome．

7.Discussion

Theprogramgeneratedavarietyofoutcomes，whichcanbroadlybeclassedunderlearningstrategies,pragmatic

awareness，andmetalinguisticawareness・WhiIemetacognitiveawarenesswasexplicitinsomeinstances,therulesby

whichstudentswereoperatingweremostoftentobeinferredfromtheirstatementsThisisinkeepingwiththeirlevel

ofdevelopment、AccordingtothedevelopmentalstaｇｅｓｏｆＰｉａｇｅｔｔｈｅｓｅｌＯａｎｄｌｌｙｅａｒｏｌｄswouldbestartingthe

transitionfromconcreteoperationaltofOrmaloperationalstages・Whilechildrenintheconcreteoperationalstageuse

operations,internalcognitivestructures,tosolveproblems,thesearebasedoninternalizedexemplarsTheirthoughthas

notyetbeenfOrmalizedintoabstract,generalizibleruleswhichmaybestatedexplicitly

Motivationwashigｈａｍｏｎｇｓｔｕｄｅｎｔｓａｓｓｅｅｎｉｎｔｈｅｃｏｎｔｉnuingengagementwithproblemsevenaftertheprｑect、

Somestudentswentontoinvestigateunrelatedproblems(breakfastinHonduras,sparklers)eventhoughsuchactivity

wasnotrequestedlnfact,theteacherregardedsuchactivityasofftask(shehadinstructedstudentstoreflectonthe

prqlectandhowtheyhadlearnedandsolvedproblems)ｍｅaningthesestudentsweremotivatedonlybytheirown

interestandcuriosity

Whilestudentsweregivenadauntingtask,includingteachingthemselveslanguage,givingstructuretothepmocess

-settlnggoalstogether;pursuingthegoalsthroughdiscussionandfollowingupwithindividualtasks;reportingprogress

andreiteratingthecyclewithanewsetofgoals-theywereabIetoengageinanelaborateandextendedeffOrtatproblem

solvinglnlinewithproblem-basedleamingandsocioculturallearningtheory,thesupportoftheprocedureandteacher

facilitation(includingmodelingandprobingquestionMndthetimelyprovisionofdirectassistance)mustbeconsidered

keytothesuccessofthisprqectandshouldbeatthecenterofanyplanstoinitiateasimilarprQjectinanotherschooL
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