
熊大教育実践研究第１２号，２１－２８，１９９５

AnExaminatiOnofCategoriesforlnteractionAnalysisinEnglishClassro0m

Research：TheC0mmunicativeAspect0fVerballnteraction

HirowoSoHGucHI＊

(ReceivedOctober3,1994）

lntroduction

Wehavesofarattemptedtodescribetheteach・

ingandlearningprocessesinthejuniorhigh

schoolEnglishclassroomwithoutregardtodiffer・

enttheoriesoflanguageandlanguageteaching、

Wehaveattemptedtodescribewhatisgoingon

intheclassroomwithoutvaluejudgmentfollow‐

ingasFlanders’ｒｅｍａｒｋ：“therehasbeenno

mentionofgoodandbadteaching［9：３].”

However,themeredescriptionofwhatishap・

peningintheclassroommightnotbesufficientto

contentus、Flandersremarksthatneutralitywｉｌｌ

ｎｏｔｌａｓｔｌｏｎｇａｎｄｃａｌｌｓｈｉｓｂｏｏｋ‘abookabout

effectiveteaching［9：３].，Chaudronrelates

descriptiontotheresultingeffectsinthefollow‐

ｍｇｍａｎｎｅｒ：

Inadditiontotheintrinsicinterestthatthe

desCriptionofclassroomprocesseshasfor

researchers,probablytheultimateobjectiveof

classroomresearchistoidentifythosecharac・

teristicsofclassroomsthatleadtoefficient

learningoftheinstructionalcontent,…[7：１］

Whatisneededinourfutureresearchis,thus,a

categorysystemreflectingourviewofEnglish

teaching-Englishasameansofcommunication・

Theauthor'ｓｃｏｎｃｅｒｎｉｎｔｈｅｐｒｅｓｅｎｔｓｔｕｄｙｉｓｔｏ

ｅxamineJarvis'scategories［10；Notel］and

theELCIcategories［20；Note2］andreveal

howthesecategoriesrelateto,ordonotrelateto，

activitiesintheEnglishclassroomintermsof

communication、Ａｃｏｍｐａｒｉｓｏｎｏｆｔｈｅｓｅｔｗｏｓｙｓ‐

ｔｅｍｓｃａｎｂｅｅｘｐｅｃｔｅｄｔｏｌｅａｄｔｏｔｈｅｄｅvelopment

ofaneffectivesystemforanalyzingteacher-pupil

interactionintheEnglishclassroｏｍ，where‘a

positiveattitudetowardCommunication［13]，iｎ
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Englishshouldbefostered、

Jarvis，sCategoriesandELClCategories

withintheFrameofBellack'sTeachingCycle

Jarvis'scategoriesinhisBehavioralObserva‐

tionSystemforClassroomForeignLanguage

SkillAcquisitionActivitiesandthecategoriesof

theEnglishLanguageClassroomlnteractionSys・

tem（ELCI)willbecomparativelyexamined．（In

thefollowihgdiscussion,seeNotelforJarvis's

categories；Note2fortheELCI.）

Jarvis'ssystemfirstdividesclassroomactiv・

itiesintothoseinthetargetlanguageandthosein

Englishorthenativelanguageforbothteacher

andpupi1s、Thetargetlanguagecategories

includeaslowerlevelcategoriesthe〃αノlan・

guageandthedだ〃languagecategoriesandthose

for”α”壇ａｎｄ抑が""9,eachofwhichisfurther

dividedintoitssubcategories・Thenativelan・

guagecategoryalsohasitscharacteristicsub，

categories，

TheELCIsystemhasbeendevelopedoｎｔhe

basisoftheFlanders'InteractionAnalysiSCate‐

goriesortheFIACsystem［9：28-123］andhas

asitshigherlevelcategoriesalltenofFlanders，

categories,withtheirsubcategoriesdevelopedby

thepresentauthor、

EachoftheJarvisandtheELCIcategorieswill

becomparativelyexamineｄｂａｓｅｄｏnBellack's

teachingcyclemadeupofasequencｅｏｆｍｏｖｅｓ：

(Str).Sol･Res･Rea［6：4-6],pupilrespondingfol・

lowingteachersoliciting,teacherreactingfollow‐

ingpupilresponding,teacherrespondingfollow，

ingpupilsoliciting,etc．

１．Reallanguagecategories

zlgacﾉbeγso"ｂ”zg/，”〃γEspO認”g/”cﾉｸeγγEzzcj-

i，zgaz蝿ひγ宛s
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lntheJarvissystem,theteacherinitiationcate，

goriesforthereallanguageactiviｔｉｅｓａｒｅＡ，Ｃ，

ａｎｄＥ､Ofthese,‘ClassroomManagement'(C)can

becodedinthecategoryof‘GivingDirections'(66）

intheELCIsystem．（Theteacherinitiationcate・

goryfordrillingwillbereferredtｏｂｅｌｏｗ.）‘Infor、

mationExplanation'（E）ｉｓ‘GivingInformation，

(54)intheELCI・Anotherteacherinitiationcate・

goryisthedrilllanguagesubcategory‘Evoking

Stimulus，（G)，whichtogetherwith‘Classroom

Management，（C）ｗｉｌｌｇｏｉｎｔｏｔｈｅｓａｍｅｈｉｇｈｅｒ

ｌｅｖｅｌｄｉrection,givingcategoryintheELCI・

Jarvisdefines‘EvokingStudentResponse'(A）

ａｓ“intendedtoresultinaninteraction.'恥He

furtherstatesthat“mostentrieswouldbeques･

tionseitherpersonalizedtoindividualstudentsor

relatingtomaterialstudieｄ［10：336].，，His

examplesare：‘Ｈｏｗａｒｅｙｏｕ?',Whattimeisit?'，

‘Whatcolorisyourshirt?’Thefirstandthe

secondexamplescanveryoftenbeenheardinreal

lifesituationsintheEnglishclassroomOneof

themisaconventionalutterancefoundinthe

teacher・pupilexchangesbeginningtheclass・Ｔｈｅ

othermightalsobefoundincommunication‐

orientedactivitiesorthewarmupstageinthe

class・Ａｓｔｏｔｈｅｌａｓｔｅｘａｍｐｌｅ,itmustbepointed

outthatifyoucanseethecoloroftheshirtinthe

communicationsituation,ｙｏｕｎｅｅｄｎｏｔａｓｋｗｈａｔ

ｃｏｌｏｒｔｈｅｓｈｉｒｔis，

Teacherquestionsplaythemostimportantpart

inteacher,pupilinteraction、Theywillelicitpupil

response,whichcanbefollowedbyteacherreac・

tion・TypesofteacherquestionmayinfluenCethe

qualityofpupilresponse・Questionscanbecんsgd

or”g〃［5：１７]，‘鋤吻（‘What'ｓthis?，‘1t'sa

book.')ｏｒ初も”"”ノ（‘Whatdoyouthinkabout

sexualharassment?，）［12：276]．（Examplesare

mine.）Pupilresponsecanbeelicitednotonlyby

questionsbutalsobydirectionsintheimperative

andothergrammaticalforms,ｗｈｉｃｈｗｉｌｌｇｏｔｏＣ

ｉｎＪａｒｖｉｓａｎｄｔｏｏｎｅofthesubcategories(66)of

theELCIdirection､givingcategory，

ThesetwoJarvisandELCIcategoriesarevery

similartoeachother．‘ClassroomManagement’

(C）statementscanobviouslybeapartofour

classroomEnglish，althoughJarvis'ｓexamples

containalittlemorevarietythanweusuallyfind

inourclassrooms（e､９．‘Ｃｈａｎｇｅｔｈｅｖｅｒｂｔｏｔｈｅ

ｐａｓｔｔｅｎｓｅｉｎｔhisdrill.')．Ｔｈｅｐｒｏｂｌｅｍｈｅｒｅｉｓ

ｗｈｅｔｈｅｒｉｔｉｓｎｅｃessarytodistinguishA，a

teacher､solicitingcategoryinthetargetlanguage，

ａｎｄＣ,anotherteachersoliciting-categoryinthe

targetlanguage,sinceinmanysituationsbothA

andCteacherstatementswillbeusedtoelicit

pupilresponse,verbalornonverbal，ｆollowedby

teacherreaction・Theseteachercommunicative

statementscanbefounddivergentlyinseveral

ELCIcategories，However,itisnaturallyagood

ideatohavebothateacher-communicativecate‐

goryandateacher-drillingcategorysothatwe

canseparatecommunicationfromdrilling，con‐

sideringthepresentmovetowardscommuni‐

cation､orientedlanguageeducation

ManyoftheexamplesJarvisgivesforreal

categoriesinthetargetlanguagedｏｎｏｔｓｅｅｍｔｏ

ｂｅｏｎａｃｏｍｍｕｎｉｃａｔｉｖｅｌｙhigherlevelinthestrict

sense・Theyarenotsufficientlycommunicative

tomeetourexpectations、Ｔｈｅｓｅｒealcategories，

ontheotherhand,ｓｅｅｍｔｏｂｅｍｏｒｅｅｆｆｅｃｔｉｖｅｗｈｅｎ

ｗｅｃｏｎsidertheactualconditionsinourEnglish

classrooms，wheredrillingandexplanationare

stillthefocusofattention・Consideringthisfrom

whatJarvisindicatesinhisdefinitionofA,nat‐

uralcommunicationmightbeobtaineｄby

personalizedquestionsratherthanbyquestions

relatingtothematerialstudied［10：336]、

Pupilresponseinthereallanguageactivities

canbecodedwith‘Responding’(2)．Jarvis

remarksthat“…．thuscompletinganinterac、

tion；ｅ､ｇ､‘Yes,Ｉｄｏｈａｖｅａｓｉｓｔｅｒ.，‘I'msixteen

yearsold.'［10：337]”Whenweconsiderthe

Sol-Res-Reasequenceinteacher-pupilinteraction，

wewouldsurelyexpectthesepupilresponding

statementstobefollowedbyteacherreaction，

whichinmostcaseswouldbe‘FacilitatingPerfor・

manceorReinforcingBehavior'(D)．

TheteacherreallanguagecategoryDintends

toreinforceandfacilitatepupilperformance“ina

waythathasapositiveaffectiveinfluenceon

students［10：336].”Jarvis'sexamplescontain

statementsthatpraiseandencouragepupils(‘You

didverywell,Paul.，‘Good.’‘Wouldithelpyouto
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rememberwhatJohnsaid?')，whichmightbe

relatedtotheELCI22・AnotherexampleJarvis

givesseemstobeastatementthatwouldgotothe

ELCIfeelingacceptingcategory(12)(‘Iknowhow

difficultthisis.')TheELCIcategoryforaccepting

pupilideas(32)willhavetobetreatedinD・All

ofthethreeteacher､respondingcategoriesshould

,becodedwiththiscategory・Noaltemativeway

ofclassifyingthisseemstobepossible，

MostoftheELCIteachercategoriesforreal

languageactivitiesinthetargetlanguageappear

tobecodedwｉｔｈｏｎｅｏｒｔｈｅｏｔｈｅｒｏｆｔｈｅＪａｒｖｉｓ

ｃａｔegories、OneexceptionistheELCI‘Criticizing

andJustifyingAuthority'category，Thisisthe

negativeaspectintheJarvisreinforcing/facilitat・

ingcategory．

P"p〃ｓｏ”"邦g/蛇αc"gγだ”o”蝿（/p”〃

”αc""gノazjgg切り彪s

Concemingpupiltalkinthetargetlanguage，

Jarvisliststwotypesineachoftherealandthe

drillcategories、Inthereallanguagecategory，

theyaresUbcategoriesof‘EvokingResponse'(1)

and‘Responding'(2)．Categorylisapupilinitia‐

tioncategory,intendingtoelicitteacherresponｓｅ

Ｂ・TheELCIhasapupilinitiationcategoryof

Pupiltalk-initiation,towhichpupilstatementin

thetargetlanguageelicitingteacherresponse

naturallybelongs、InourEnglishclassroom,such

solicitingpupilstatementswouldnotoftenbe

expected・Ｉｔｍｉｇｈｔｎｏｔｂｅｍｅａｎｉｎｇｌｅｓｓｔｏｈａｖｅａ

ｃａｔｅｇｏｒｙｏｆｔｈｅｔｙｐｅｉｎｏｒｄｅｒｔｏｆｒｅｅthepupils

fromthepassivelearnerpositionandfacilitate

pupilinitiation・

Pupilreactionfollowingteacherstatements

elicitedbypupilsmightbeunusual,butnotimpos‐

sibleintheEnglishclassroom，Thus，thepupil

reactionmoveoftheBellack'scycleinthetitleof

thissectionwasgiveninparentheses・Pupilstate-

mentasareactionfollowingteacherresponding

canonlybecodedwithJarvis'spupilcategory2

ortheELCIpupilresponse(84,86)orinitiation

statement(92)．

Theteacherinitiatingandpupil-responding

targetlanguagecategorｉｅｓｉｎｔｈｅｓｅｔｗｏｓｙｓｔｅｍｓ

ａｒｅｎｏｔｎｅｃｅssarilyinaccordwitheachother，

evenwhentheylooksimilar・Thedistinction

between‘AsksBroadQuestion'ａｎｄ‘AsksNarrow

Questi6n，categoriesintheELCIsystem，ｆｏｒ

example,islikelytoaffectconsiderablythｅｃｏｎ‐

tentofpupilinitiationandindividualpupil

responseinthetargetlanguage・Ingeneral，

ｗｈｅｔｈｅｒｗｅｈａｖｅｓｕｃｈａdistinctionasthisor

whetherwehaveanaspectlikedisplay/refer・

ential［12：276］iscloselyrelatedtothesub‐

categorizationofthepupiltalkcategoriesbased

onthecommunicatio､/drillingdistinction、

TheJarviscategoriesandtheELCIcategories

havebeenexaminedsofarｉｎｔｅｒｍｓｏｆｒｅａｌｌａn‐

guageactivitiesandasconstituenｔｓｏｆｔｈｅＳｏｌ・

Res-Reasequence､Teachertalkandpupiltalkin

teacher-pupilinteraction,however,maynotoccur

inalogicalsequence・Teachersolicitingbehaviol・

mayunintentionallyelicitunexpectedpupilreac・

tion,andviceversa・Ｆｏｒexample,ateachermay

utterManagementstatementCwithoutanylogi・

calconnectionwithwhatprecedesintheinterac、

tiontomaintaindisciplineandorder［16：２１]、

Followingsuchteacher-managementstatements

theremayoccurpupilnonverbalresponsesor

reactionswhichareacousticallyunobservable・

Pupilsmaｙａｌｓｏｕｓｅａｎ‘EvokingResponse'（１）

withoutanylanguagecontext,resultinginadisci‐

plineandorderproblem．，

２．Drilllanguagecategories

zl2ac〃gγso”ｊ姥/'”〃極加"dﾉﾌ゙０９/”c〃eγ”“

”ｚｇａｚ彪ｇｗes

lnJarvis'ｓsystem,oneoftheteacherdrilllan，

guagecategoriesis‘EvokingStimulus'（G）used

fordrillingcuesandmodeling,whichpupilsare

supposedtorepeat・ＩｎｔｈｅＥＬＣＩ，theseteacher

statementswillbecategorizedas‘DirectingPat‐

ternDrilling'(64)andincludedwith‘GivingDirec・

tions，（66）（aswellasotherteacherdirection

statementsinthenativelanguage63and65)inthe

higherdirectiongivingcategory・Pupilswill

respondindividually（３）orchorally（４）inthe

targetlanguage、TheELCIpupilresponsecate‐

gories,individualandchoral,areconsideredtobe

basedonthesameprinciples・Teacher‘Repetition

Reinforcement’category（Ｈ）followingpupil

－２３－
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responsewillaccepttheprecedingresponse

(although‘itmaybeslightlycorrectional,')with、

outanyfurtherpupiltalkrequired，accordingto

Jarvis［10：337］andthuscompletesthecyCle・

Thedistinctionbetween‘EvokingStimulus'(G）

andEvokingStudentResponse’（A）shouldof

coursebemadeclear,ａｓｉｔｉｓｖｅｒｙｏｆｔｅｎａｍｂｉｇｕ、

ousespeciallyintermsofinterpretationof

teacherquestion・Couldweencodeeveryteacher

questionasAintheJarvissystem？Don'tsomeof

theteacherquestion-pupilansweractivitiesseem

tobesimplydrillingactivities？Isthequestion

Whatcolorisyourshirt?',givenbyJarviswith

thedefinitionofA,areallanguagestatementor

adrilllanguagestatement,whendirectedtothe

personwearingtheshirt？Inahigherlevelcom・

municationclassthiSmightbeconsideredtobeG，

inabeginningclassA､Consideringthepresent

situationofcommunicationactivitiesinour

juniorhighschoolEnglishclass,seeminglyreal

languageactivitieｓｍｉｇｈｔｂｅｃｏｄｅｄＡ，expecting

qualitativedevelopmentinthisdirectioninthe

future・Otherwise,ｗｅｍｉｇｈｔｎｏｔｈａｖｅＡａｔａｌＬ

Ｔｈｅｔｅａｃｈｉｎgcycleofteacherreactingstate・

mentsfollowingpupilresponseelicitedbyteacher

initiationismostoftenobservedinthedrilｌｌａｎ‐

guageinteractionaswellasinthereallanguage

interactionstatedabove、Bothofthesehavethe

sameteachingcycle・Itcouldbecoded46-84-32

(or22）ａｎｄ64-84-32（or22）ｉｎｔｈｅＥＬＣＩ,which

wouldbeA-2-DandG-3-HintheJarvissystem・

Aswasindicatedearlierinthediscussionof

reallanguagecategories,thedistinctionbetween

pupiltalkcategoriesiscloselyrelatedtothat

betweenteachertalkcategories・TheELCIpupil

initiationcategoryseemstoincludeJarvis'‘Evok，

ingResponse'(1)ａｎｄ‘Responding'(2),whichare

reallanguagecategories，Ontheotherhand,the

ELCIteacherquestions，broadornarrow，will

havetobecodedAintheJarvissystem,because

bothofthemintendtoelicitpupilresponse・

Anotherdifferencebetweenthetwocategory

systemsisrelatedtoteacherreinforcingstate

ments，ｉ､ｅ､，theJarvissystemhas‘Facilitating

PerformanceorReinforcingBehavior'(D)forreal

languageinteractionbutnosuchteachertalk

categoryforthedrilllanguageinteraction

(‘TeacherPrompting，（J）hasbeendefinedina

slightlydifferentwayfromthereallanguageD．

[10：337]),while,intheELCI,‘PraisesorEncour，

ages'(22)ｃａｎtakecareofbothpupilresponsesin

realanddrilllanguageactivities．

‘TeacherPrompting’（J）asadrilllanguage

categorycanbeusedwhenpupilsarestuckfora

word，etc.，ｗｉｔｈnointentibnofcorrectionof

forms［10：337]．ＩｎｔｈｅｃａｓｅｏｆｔｈｅＥＬＣＩ，

‘AcceptsorUsesldeasofPupils'(32)isthecate‐

gorytoaccept，prompt，anddeveloppupil

responseindrillingaswellasinreallanguage

activities・

ＡｓｔｏＪａｒｖｉｓ'ｓ‘ModelingorCorrecting'state・

ment(P),theELCIdoesnothaveacorresponding

category，Ｉｔｍａｙｂｅｃｏｄｅｄ《Givinglnformation’

(54),whichdoesnotevokeastudentresponseasin

thecaseofJarvis［10：337]・Thismaybethe

structuringmoveinBellack，steachingcycle，

Theremayfurtherbeapossibilityofteacher

acceptingcategory（32)，sinceJarvis'scategory

contains‘acorrectiverepresentationofastudent

utterance［10：337].，

Itisveryhardtoconsiderasituationwherea

pupilstartsadrillingcycleinvolvingtheteacher

intheclassroom・Pupilreactiontowardthe

teacherindrillingactivitiesalsoseemsimpos‐

sible．

3．Readingandwritingcategories

TheELCI，followingFlandersprocedures，

selectsonlyverbalcommunicationｉｎｔｈｅｃｌａｓｓ，

room,whileitpreparesasubcategoryforrecord

edsounds､OneofthecharacteristicsoftheJarvis

systemwhichdifferfromtheELCIisthatit

selectsamediumbasedoｎｖｉｓｕａｌｓtimuli,ｉ､ｅ､，it

hasareadingandwritingcategorywithfour

subcategories［Notel］aswellasthereallan，

guageandthedrilllanguagecategoriesexamined

sofar、Activitiesaccompaniedbyreadinｇａｎｄ

ｗｒｉｔｉｎｇｍａｙｏｒｍａｙｎｏｔｉｎｖｏｌｖｅｔeacher-pupilor

pupil-pupilinteraction・Categorizationdepends

uponcomparativeprominenceofvisualandver、

balcomponentsatthemomentintheinteraction、

Thus,mostoftheclassroomeventscategorized

－２４－
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bytheJarvissystem,verbalorvisual,willbe,in

theELCI,encodedinverbalbehaviorcategories，

ａｐａｒｔｏｆｉｔｉｎｔｈｅｃａｔｅｇｏｒｙｏｆ‘SilenceorConfu‐

sion'(09)．

４．Ｎａｔｉｖｅｌａｎｇｕａｇｅｃａｔｅｇｏｒｉｅｓ

ｍｅａ醜gγｓｏ"c"ﾉﾌ゙２９/p”〃”spo犯成昭/蛇αc"gγ〃αcf

z"gczz超9Ｗ宛s

TheELCIhasFlanders，tencategoriesasits

higherlevelcategoriesNineofthemaredi・

chotomizedaccordingtothedifferenceofthe

languageused［20：170]、IntheJarvissystem，

languagedifferenceisconsideredonahigher

levelandthenativelanguagesectionhasthree

categoriesfortheteacherandtwoforthepupils，

Theteacher'scategoriesare‘AboutTargetStruc、

tureorSoundSystem'(Ｋ),‘AboutMeaning'(Ｍ)，

and‘Management’（Ｎ)：Kforgrammarand

sounds，Mfornativelanguageequivalentsand

translation,andNequaltothetargetlanguageC・

ＫａｎｄＭｍａｙｏｒｍａｙｎｏｔｉｎｔｅｎｄｔｏｅｌｉｃｉｔpupil

response、Whennoresponseisrequired,theywill

becodedwith‘Givinglnformation’（53）inthe

ELCL

PupilstatementselicitｅｄｂｙｔｅａｃｈｅｒｔａｌｋＫｏｒ

Ｍａｒｅ‘AnsweraboutTarget'(9),which,accord

ingtoJarvis,completesaninteraction［10：338]・

Thedefinitiondoesnotanticipateteacherreac，

tionfollowingpupilresponse，contrarytoour

expectations・Thus,theJarvissystemdoesnot

haveacategoryusedforteacherreactioninthe

nativelanguagecompletingtheteachingcycle・

Analternativewaytocompletethecｙｃｌｅｍｉｇｈｔ

ｂｅｔｏｕｓｅＫｏｒＭ，ａｓｔｈｅｙｄｏｎｏｔｓｅｅｍｔｏｂｅ

ａｐｐｒｏｐｒｉａｔｅaccordingtothedefinition・The

remainingalternativewillbetouse＋ｏｒ－，

dependingonthecontext・Teacherreaction，

however,isconsideredtoplayanimportantpart

inteacher-pupilinteraction．

P"，〃ｓｏ”"'０９/”αc〃gγ〃spo“/"９（/p”〃

形αc"，zgノαz煙りγjなs

Pupilswillaskquestionsaboutthetargetlan・

guageinthenativelanguage，whicharecoded

with‘StudentQuestionaboutTarget，(8)．

TeacherresponsecategoriescanbeＫｏｒＭＡｎ

inappropriatepupilstatementmightberelatedto

‘Management’（Ｎ)．Pupilreactionfollowing

teacherresponseseemstobeimprobable，but

mightoccurasanaffectivestatementexpressing

surprise,discontent，etc・Ｔｈｅｃｙｃｌｅｉｓｔｈｅｎｃｏｍ‐

pleted・Thereisnotacategorythatcanbeused

forpupilreactioninthenativelanguageinthe

Jarvissystem,whiletheonlypossiblewayinthe

ELCIistocodesuchstatｅｍｅｎｔｓａｓ‘PupilTalk-

Initiation'(91)．

~-5．SiIenceandotherfactors

TheELCIsystemhasacategoryforsilenceor

confusion,adoptedfromtheFIACsystem・Ithas

constructiveandnon,constructivesubcategories、

PartofthepupilWriting'(5)ａｎｄ‘ReadingSilent‐

ｌｙ'(6)activitiesintheJarvissystemwilｌｂｅｃｏｎ‐

structive(09)intheELCI；simpleconfusionwill

benon-constructive(00),etc、Forsuchclassroom

eventsaswellasverbalbehaviornotencodedin

thenativelanguagecategories,suchasjokingand

otherpositiveornegativecommentinthenative

language，Jarvisusesthetwoadditionalsym‐

ｂｏｌｓ＋ａｎｄ一．

Notonlysilenceafterteachersoliciting（e､g

teacherquestion）butalsosilenceinothercon‐

textsmightbesignificantintheteacher-pupil

interactionThecharacteristicmeaningof

silenceduringtheinteractioncouldbeobserved

onthematrix・Thenativelanguagestatements

codedwiththesymbolsof＋ｏｒ－ｉｎｔｈｅＪａｒｖｉｓ

ｓｙｓｔｅｍｍｉｇｈｔｂｅｉncludedinoneofthenative

languagecategoriessuchas‘PraisesandEncour・

ages，(21)ａｎｄ‘CriticizesandJustifiesAuthority’

（71)fortheteacher；andPupilTalk-Initiation，

（91)forpupilsintheELCI・

Oneofthedifferencesbetweenthetwoclassifi、

ｃａｔｉｏｎｓｉｓｔｈａｔｔｈｅＥＬＣＩｈａｓａｃａｔｅｇｏrｙｆｏｒｔａｐe

recorderuseasasubcategoryoftheteacher

information・givingcategory,whileJarvisdoesn't、

Teachersoftenusetaperecordersformodeling

insteadoftheirownvoice・Theymightevenuse

atapednativespeakervoiceasasolicitingstimu．

ｌusandrequirethepupilstoimitate・Whetherwe

shouldhaveacategoryforaudio-visualaidsand

whereinthesystemthecategoryshouldbelocat．
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edareproblemstobesolvedbecauseofthe

possiblegreatervarietyofvisual-aidsandtheir

useinthefuture．

AspectsforObservationandAnalysｉｓ：
AConclusion

Ａcomparativeanalysishasbeencarriedout

betweentheELCIcategories［20］andtheJarvis

categories［10］accordingtothe（Str-)Sol､Res，

Reasequence［6］sothatwemayfindwhich

categoriesarenecessarytorevealdistinguishing

characteristicsofourEnglishclassrooms,ｗｈｉｃｈ

ｍａｙｏｒｍａｙｎｏｔｒｅｆｌｅｃｔｔｈｅｃｏｍｍunicativeneeds

ofthepresenttime・Thefollowingaresome

aspectswehavefoundwhichshouldbetakeninto

aＣＣＣuntinthedevelopmentofananalysissystem・

ThefirstdifferencebetweenthetwosystemsiS

onwhichlevelthelanguagewillbedistinguished・

Jarvisfirstmakesthedistinctiononthehigher

level，whiletheELCIchoosesthelowerlevel，

followingWragg［23]・Itmightnotbepossibleto

tellingeneralwhichisbetter，becauSeofthe

differentaimsoftheresearchersinvolved、Ｏｎｅ

ｔｈｉｎｇｗｅｃａｎｓａｙ,however,isthatweshouldhave

languagedifferenceinthebeginning,i､e､,ｗｅｎｅｅｄ

ｔｏｈａｖｅｉｎｆｏｒｍａｔｉｏｎｏｆｈｏｗｏｆtenteacherand

pupilsusetheEnglishlanguage・Withoutthis,we

mightlosesightofthemostcharacteristicfeature

ofourEnglishclassroom・Onepointthatshould

bemadeisthatｉｔｍｉｇｈｔｎｏｔｂｅｅｃｏｎｏｍｉｃａｌｆｏｒｕｓ

ｔｏｈavebothnativelanguageandtargetlanguage

subcategoriesforeveryteacherandPupilfunc‐

tion,ａｓｗｉｌｌｂｅｓｅｅｎｂｅｌｏｗ・

ＩｔｍｕｓｔｂｅｎｏｔｅｄｔｈａｔｔｈｅｕｓｅｏｆＥｎｇｌｉshinthe

classroom,ｈｏｗever,isnotalwaysconnectedwith

communication・Ｔｈｅdistinctionbetweenreal

languageanddrilllanguageinthetargetlan‐

guagecategoryisusefulforobtaininginforma、

tionaboutcommunicationactivitiesintheclass，

room、Eve、‘ClassroomManagement'(C),‘Infor‐

mationExplanation'(E),etc・willbesignificantas

communicativeinputforpupilsanddifferentfrom

apparentlysimilar､teaChertalkindrilllanguage，

Concerningpaststudiesonlanguageteaching

methodology,AIlwrightStatesthat“theonlyrea・

sonableinferencetobedrawnfromsuchresearch

ｉｓthat，generallyspeaking，studentsleamthe‐

thingstheyα”taughtbetterthanthethingsthey

are”oオtaught,''ｉｎｈｉｓＰｿgsc”"0邦α"dDgsc”‐

姉邦加〃ｌｅｒ池加姥ｑ／Ｌα"gz4zzgET12zzc"２７１ｓ［2；

Reprintedinl：45-55].”Whathesaysheremight

havedisappointedtheteacher・trainersashe

pointsout,but,iｎｆａct,itcanencourageus、Ｔｈａｔ

is,ｗｅｌｅａｍｗｈａｔｗｅｈａｖｅｄｏｎｅａｎｄｗｅｄｏｎ'tleam

whatwehavedonebadly；ｔｈｅｍｏｒｅｗｅｄｏｔｈｅ

ｍｏｒｅｗｅａｃｈｉｅｖｅ，Ｏｕｒｃｏｎｃｅｒｎｉｓｗｉｔｈｗｈａｔｉｓ

ｇｏｉｎｇｏｎｉntheclassroomandhowmuchisdone，

Whatweconcentrateonwillbecommunication・

Thethirdsubcategoryunderthetargetlan‐

guagecategoryforJarvisis‘ReadingandWrit・

ing.'ＴｈｅＥＬＣＩａｓｗｅｌｌａｓｔｈｅＦＩＡＣｓｙｓｔｅｍａｎaさ

lyzeonlyverbalbehavioras"anadequatesample

ofhis(＝theindividual's)totalbehavior［3-121].'’

Hownonverbalcomponentsmakeupfoｒｔｈｅ

ｍｉｓｓｉｎｇｐａｒｔｏｆｔｈｅＳｏｌ・Res・Reasequence，ｈｏｗ・

ever,isaninterestingareaforfurtherclassroom

research、Alimitednumberoftypesofnonverbal

behaviorcanbeconsideredasanalysiscategories・

Moskowitzhaslowerlevelnonverbalcategories

co-occuringwithteacherandpupilverbalbehav．

iｏｒ［15]・

Flanders'characteristiccategoriesarerelated

totheaffectivearea・FollowingFlanders，the

ELCIalsohaspositiveandnegativeaffective

categories(11,12,21,22,71,ａｎｄ72)．TheJarvis

systemdoesnothaveanynegativeaffectivecate‐

goryeitherinthereallanguageorthedrillactiv、

ities,though‘Prompting'(J）“isassociatedwith

encouragement［10：337].”Theseaffectivecate、

goriesmightbesignificant，however，whenwe

listentowhatBrownsays［7:９９]：“Ifwewere

todevisetheoriesofsecondlanguageacquisition

ofteachingmethodswhichwerebasedonlyon

cognitiveconsiderations，wewouldbeomitting

themostfundamentalsideofhumanbehavior.'，

TheconceptofFlanders'Indirect/direct

teacherbehavior［3：l22ffJseemsinawayto

dependonaffectivefactors,whichwillbeclosely

connectedtoteacherreactionintheSol-Res,Rea

sequence、Howmuchpupilfreedomhasbeen

permittedorrestrictedandinwhatwaythe

teacherreactstopupilswillbeconnectedtoleam．
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ingresults・Whetherwedecidetoincorporate

suchaffectivecategoriesmight,however,ｈａｖｅｔｏ

ｂｅｅｘａｍｉｎｅｄｂａｓｅｄｏｎｔｈｅａｉｍｓoftheanalysis・It

seemstobenecesarytoalterJarvis'sdefinitions

of‘Responding'(2)ａｎｄ‘AnsweraboutTarget'(9)，

ｗｈｅｎtheyrefertothesecategoresas“completing

aninteratcion［10：336-337],”becauseofthe

importanceofteacherreactionpointedoutabove、

Examininationofcategorysystemsｗｉｌｌｖｅｒｙ

ｏｆｔｅｎｌｅａｄｕｓｔｏｄｏｕｂｌｅｏｒｔreblethenumberof

categories・Thismakesclassroomresearcha

heavybUrdenforus,evenwhenweobserveclas・

sesrecordedonaudioorvideotapes・Theresults

ofourclassroomobservａｔｉｏｎｓｕｐｔｏｎｏｗｓｅｅｍｔｏ

ｔｅｌｌｕｓｓｏｍｅｔhingaboutpossiblereductionof

categorynumbers、Concerningtheuseofdiffer・

entlanguages,ｗｅｒｅｃｏｇｎｉｚｅｉｎｏｕｒｄａｔａｔｈａｔｔｈｅ

ｔｗｏlanguagesdidnotappearwithsimilarfre・

quency，TheveteranfemaleteacherofEnglish

usedtheDirectsPattemDrillingcategory90.9％

ofitstotalfrequencyinEnglish・Ｉｎｔｈｅｓａｍｅ

ｃｌａｓｓ，thefrequencyofPupilTalk-Choral

Responsewas97.5％ｉｎEnglish、Othertypesof

imbalancecouldbediscussedwhenweconsider

thereductionofcategorynumber、Thepointof

thisisthatitmightnotbenecessarytobringthe

distinctionbetweenthetargetlanguageandthe

nativelanguageintoeverysubcategory・

Asolutiontotheproblemofcategorｙｎｕｍｂｅｒ

ｃａｎｂｅｓｅｅｎｉｎＯｏｓａｔｏ［24]，whosesystemhas

twelvecategories,ｅａｃｈｏｆｗｈｉｃｈｉｓｇｉｖｅｎａｄｉｆfer‐

entfunctionaccordingtodifferentresearchobjec，

tives・Hisstudyistoanalyzeteamteachinｇｗｉｔｈ

ＡＬＴａｎｄｃｏｎｔａｉｎｓｎｏｌａｎｇｕａｇｅｄistinction・

Someotherproblemsincludethetimeinterval

forcategorization(threeorfiveortenorfifteen

seconds),astowhichJarvisremarksthat“there

wassomeindicationthatverylittleinformation

seemedtobelostbyusingafifteensecondinter乱

val［10：340].”Fordrill-orientedEnglishclasses

here，theproblemisnotthatsimple，whencon・

sideringthepossibilityofteacher/pupilutter‐

ancessometimesoccurringsixtimesduringa

threesecondinterval・Inthisrespect,mosttext，

bookspresentbeautifulsegmentsofteacher､pupil

interaction,neglectingconfusingrecordsofanaly‐

sis,which,however,isthecaseinreality・Oosata

representstheintervalofclassroomeventsby

digitaltime、Thisisanaspectthatneedsacom・

parativestudy・

Fundamentalmattersthatshouldbeconsidered

havebeenexaminedinmany,ifnotall,aspectsof

Englishclassroominteraction・Ｉｔｈａｓｂｅｅｎｆｏｕｎｄ

ｔｈａｔｉｔｉｓｎｏｔｅａｓｙｔｏｄｅｃｉｄｅｗｈattoincludeand

whatnottoinclude,dependingontheobjectives、

Onwhatlevelweshouldhaveadistinctionisalso

important・Asystemwhichfocusesoncommuni，

cationandwithitslimitednumberofcategories

willbeourfutureconcｅｍ、TheCourseofStudy

outlinedｉｎｌ９８９［13］includes“todevelopthe

students’basicabilitytounderstandandusea

foreignlanguage，，ａｎｄ“tofosterapositiveatti‐

tudetowardcommunicationinthelanguage.”

ＡｎｄｔｈｉｓｓｅｅｍｓｔｏｂｅｔｈｅｃｕｒｒｅｎｔｔｒｅｎdinEnglish

education．

Notes

１．CategoriesofJarvis，sBehavioralObservationSystem

［10]：

Teachertargetlanguagecategories：Ｒｅａｊ：Ａ：Evok・

ingstudentresponse；Ｂ：Evokedbystudent；Ｃ：Class‐

ｒｏｏｍmanagement；Ｄ：Facilitatingperformanceorrein‐

forcingbehavior；Ｅ：Informationexplanation；Ｄ”〃：

Ｇ：Evokingstimulus；Ｈ：Repetitionreinforcement；Ｊ：

Prompting；‘Ｐ：Modelingorcorrecting；Ｒｅａ成晒α"ｄ

加減"麺：Ｗ：Presentingwrittenlanguage；Studenttar・

getlanguagecategories：Ｒ“ノ：１：Evokingresponse；２：

Responding；Ｄ流〃：３：Individualresponse；４：Choral

response；Ｒ”｡f咽α”抑”"昭：５：Writing；６：Read・

ingsilently；７：Readingaloud；TeacherEnglishCate・

gories：Ｋ：Abouttargetstructureorsoundsystem；Ｍ：

Aboutmeaning；Ｎ：Management；StudentEnglishcate‐

gories：８：Questionabouttarget；９：Answerabouttar・

get；

＋：SilenceorEnglishnotintheabovecategoriesbut

whichseemstofacilitateleaming；－：SilenｃｅｏｒＥｎｇ。

､lishnotintheabovecategoriesbutwhichseemsto

impedeleamin９．

２．CategoriesoftheELCIsystem［20]：

TeacherＴａｌｋ：１１：Acceptsfeeling(ｉｎJapanese),１２：

Acceptsfeeling(ｉｎEnglish)；２１：Praisesorencourages

(J),２２：(E)；３１：Acceptsorusesideasofpupils(J),３２：

(E)；４３：Asksnarrowquestions（J),４４：(E)；４５：Asks

broadquestions(J),４６：(E)；５３：Givesinformation(J)，

54：（E),５８：Givesinformationbytaperecorder；６３：

－２７－
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Directspattemdrilling(J),６４：（E)；６５：Givesdirections

(J),６６；（E)；７１：Criticizesorjustifiesauthority(J),７２：

(E)；８３：Pupiltalk-individualresponse（J),８４：（E)；

85：Pupiltalk-choralresponse(J),８６：（E)；９１：Pupil

talk-initiation(J),９２：(E)；０９：Silenceorconfusion・

Constructiveuseoftime，００：SiIenceorconfusionNon・

constructiveuseoftime．
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約

新指導要領のコミュニケーション重視の姿勢を倹つまでもなく，わが国の英語教育においては，コミュニケー
ション能力の重要性がつとに指摘されている．コミュニケーションを指向する授業はどのような授業であるのか，
英語の授業の中では現実に如何なる活動が行われているのか等，関心が持たれる．ClassroomResearchの視点
からの活発な授業分析研究が望まれている．

このような背景の中で，教師・生徒間のコミュニケーション活動に焦点を当てた分析システムの開発が求めら
れる．本研究では，Jarvisの外国語の授業分析システムを著者による英語の授業分析システムと分析比較を行っ
ている．Jarvisのシステムはリアル言語とドリル言語の区別を立てており，その意味でコミュニケーション活動
に関心を示している．両システムが同一の視点を異なったレベルにおいて区別していることが授業分析の結果に
どのように影響するのか，検討が求められる．

これら２つの分析システムが，特にコミュニケーションとの関連で，どのような長所，欠点を持つのかを明ら
かにし，望ましい分析システムの開発につなぎたい．
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