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AbStract

JapaneseelementaryschoolteachersaretaskedwithteachingthenewlyimplementedEnglishActivityclasses
“

experientiallyぅ，，necessitatingaconsiderableamountofcommunicationinEnglish,Giventhegenerallylowlevel

ofEnglishproficiency,thequestionansesastohowteacherｓａ妃ｕｓｉｎｇＥnglishandhowtheyaremanagingtoget

theirmessagesacross・ThisstudyinvestigatedtheuseofEnglishinaclassconductedbyaJapaneseclassroom

teacherandanAET,ItwasfbundthattheclassroomteacherusedEnglishprimarilyfbrmanagementpurposes，

withsolicitsandreactionsdominatｉｎｇｃｏｍｍunicativemoves,ResultsshowthatmessagesinEnglish,firomeither

teacher,weremostofienclarifiedwiththeadditionofanadditionalmedium,usuallygestures．
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Introduction

lnJapan，EnglishbecamepartoftheelementaryschoolcurriculumfbrgradesfWeandsixin2011asEnglish

Activity、ThegoalsofEnglishActivityencompassthreebroadareas：deepeningunderstandingoffbreignlanguage

andcultureexperientially;fbsteringawillingnesstocommunicate,and;developingafamiliaritywiththefimdamental

sounds,words,andexpressionsofEnglishasafbundationfbrcommunicativeability(MEXT2009)．Theteachersin

chargeoftheseclassesareregularelementaryschoolteacherswho,withrareexceptions,arenottrainedinEFLteaching

methodology，AccordingtoGoto-Butler(2004)teachersthemselvesperceiveawidegapbetweentheirownabilityand

whattheybelieveisrequiredofthemintheclassroom・Morerecently,FennellyandLuxton(2011),inasurveyofl47

elementalyschoolteachers,ｆｂｕｎｄｏｎｌｙ９％wereconfidentintheirabilitytoteachEnglishwhile72％fblttheirability

wasnotuptothetask・

Thepresentstudyseekstogobeyondperceptionsandtodescribetherealsituationinoneclassroomwhen

teachingEnglishinlinewiththegoalsofEnglishActivity、Specificallybinlinewiththeexperientialemphasisinthe

guidelines，itisnecessarytoexposethechildrentoEnglishininteraction、ThisrequirestheteachertouseEnglish

inacommunicativeway,ratherthan,asistraditionallydone,ｉｎandthroughtranslationandexplicitcomparisonto

Japanese、Themainquestionaddressedishowteachers,inthiscasearegularclassroomteacherandanAnmanage

tocommu､icatewiththechildrendirectlyinEnglish、Whiletheprimaryinterestiswiththeclassmomteacher,the

communicativepattemsoftheAIjTwerealsoanalyzedfbrpurposesofcomparisonandcontrast・

OnecompletelessonwasfUllytranscribedandcodedaccordingtotheFOCUSsystemofinteractionanalysis

(FanslowJ987）thenanalyzedbygroupingtherelevantcodedcategorieswiththeaidofMSExcel･Afierobtaining
countsandpercentagesfbrrelevantcodes,ｔhedatawaslookedatmorecloselyfromaqualitativeperspectivetogeta

clearerideaofhowEnglishwasbeingusedandhowmeaningwasbeingconveyed、

ItwasfbundthattheclassroomteacherusedEnglishprimarilyfbrmanagementpurposes,withsolicitsandrEactions

dominatingcommunicativemoves．ResultsshowedthatmessagesinEnglish，firomeitherteacheEweremostofien

clarifiedwiththeadditionofasecondmedium,usuallygestures、Whilercactions,ａｎｄtoalesserextentstmcturing

moves,ｗｅｒｅｃｏｍｍｏｎ,thesedemandedrelativelylowabilityinEnglishlncontrast,solicitswe唾moreelabomteand

requirEdmoredetailedsemanticexplicationtomakethemeaningclear・Implicationsfbrteachertraininganddirections

(４７）
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fbrfUrtherresearcharegivenattheendofthepaper．

Literaturereview

Itiswidelyrecognizedundersocioculturalleamingtheorythatclassroominteractioniscentraltoleaming、

AccordingtoWalsh（2011）teachingis‘‘asmuchaboutthedecisionsteacherstakewhiletheyteachasitisabout

theplanningthatgoesonbefbreteaching，'（loc､2062-68)．Manysystcmshavebeendevisedtoanalyzeclassroom

interaction，Onesuchsystem,FOCUS(Fanslowl987），iswhatWalsh(2011）refbrredtoasasystembasedapproach，

meaningitischaracterizedby"fixedcategoriesthathavebeenpre-determinedbycxtcnsivetrialling【sic]indiffbrent

classroomcontexts''（loc､3081-88)．Itisdesigncdtodescribe,asopposedtoevaluatecommunication，Manyother

systems,suchastheFlandcrslnteractionAnalysisCategories（FIAC）withcategoriesincluding:acceptsfeelings

andcriticizesorusesauthority,haveancvaluative,orjudgmentalbent・FOCUSattemptstogetawayfiromsuch

evaluation・AccordingtoFanslow（1987)"Usingacodingsystem-asetofoperationallydefineddescriptiveterms-to

describecommunication,inplaceofgeneralwordsthatimplyjudgments,canprovidedistanceけomwhatwedotohelp

ussecdifferently，'(p,９)．Notonlydocsdescriptionfi｢eeteachersfiromsomeofthedcfbnsivereactionstoevaluation，

itcanalsoallowthemtograspsomcteachingbehaviorsthatmaybeunconsciousorthat,duetoprocessingconstraints，

areoutofawareness・Lazaratonandlshihara(2005),fbrexample,demonstratedtheefYbctivenessofdescription,that

ofadiscourseanalyst,combinedwiththefbcusedrcflectionsofaclassroomteacherindevelopinginsightsintowhatis

mostlyunconscious,non-verbalteachingbehavior・Ｔｈｅｙwrite:“Thisundcrstandinggainedthroughcollaborationand

reflectionstimulatedandfinallyenabledTtoanalyzeandarticulateherbelie企aboutnonverbalbehaviorinL2teaching，，

(p､537)．

SinceFOCUSdescribesinteraction,andnotteachingbehaviorsspecifically,itcanbeusedflexiblytoexplorea

varietyofquestions，Itaddressestwobroadquestions:Whatisbeingdone？and；Ｈｏｗｉｓｉｔｂｅｉｎｇｄｏｎｅ？Regarding

whatisbeingdone,wecodefbrtwothings:thesourceandtargetofthemessage,andthemovetype・Themovetype

reflectstheearlierworkofBellack,Kliebard,Hyman,andＳｍｉｔｈ（1966）withthefburmoves:solicit,respond,react，

andstructurEaswellasthelaterlnitiation,Response,Feedback(IRF)classificationofSinclairandCoulthardt(1975)．

Underthebroadscopeofhowsomethmｇｉｓｂｅｉｎｇｄｏｎｅ,wehavethemedium,comprising：linguistic,non-linguistic，

paralinguistic,andsilence・Thisisaugmentedbytwoadditionalcategories:useandcontent、

Sincethesystemisdescriptive,itneednotbeusedinitsentirety，Thoseelementsofthedescriptionthatcaninfbrm

aquestionunderconsiderationaresufYicient．Likewise,subcategoriesshowingfinerdetailcanbeinsertedasneeded・

Inthisstudy§thequestionofEnglishversusJapaneseuse,fbrexample,wasofcentralconcern,sothissubcategolywas

insertedintothebroadercategoryofmediumtogiveafine隈grained,morerelevantdescription．

Researchquesti0ns

Thefbllowingresearchquestionswereaddressed：

RQl:HowdoteachersgetthemeaningofEnglishacrossintheclassroom？

RQ2:HowdidlanguageusediffbrbetweentheclassroomteacherandtheALT？

RQ3:ＨｏｗofiendideachteacheruseEnglish？

RQ4:ForwhatpurposesdidtheclassroomteacheruseEnglish？

Method

Onecomplete45-minutelessonwasvideotapcd、Inordertogetaclearaudiorecord,aremotemicrophonewas

affixedtotheclassroomteacherandthccameraadjustedtorecordtheaudiofromonlythismicrophone・Dataｗａｓ



*Ｎ＝546

thenuploadedtoacomputer・TWoresearchassistantstranscribedallaudiblespeechalongwithgesturesandother

infbrmationrelevanttocommunicationfiFomtheclassroomteacher,ａｎｄｔｈｅＡＬｒ・Theyalsorecordedsuchinfbmlation

regardingstudents,whenavailable,whentheywererespondingto,oraddressingoneorotheroftheteachers、

ResearchassistantsreceivedtraiｎｉｎｇｉｎｔｈｅＦＯＣＵＳｓｙｓｔｅｍｂｅｆｂｒｅｂｅｇｉnningtranscriptionandcoding、Further

trainingandconsultationtookplaceduringcoding、Codingwasreviewedwiththemainresearchertoassure

consistency・InstancesofdisagreementorconfUsionwe唾discussedandresolved,withcodingdecisionsrecordedfbr

fhturerefbrence、Codingwasfbrsoume/taIget,movetype,medium(withasub-codcfbrlanguage)andmode:audio，

visual,andhaptic、

Excelfilteringwasusedtoassemblecodesofinterest,whichwerethensubjectedtomoredetailedanalysis、In

onecase,anotherlayerofcodingwasadded,tofilrtherclarifyhowEnglishwasbeingusedbytheclassroomteacher・

Countsandpercentagesfbrrelevantcategorieswerecalculated，thenmessageswithincategorieswereanalyzed

qualitatively．

NumericalreSUltS

Datawasarrangedbysource,withallcommunicationfiromtheJapaneseclassroomteacherandfiPomthenative

English-speakingteacher(AIJT）separatedfbrfUrthersortinginto:useofeitherEnglishorJapanesealone,usingthe

twolanguagestogeth“andusinglanguageincombinationwithanothermedium,eitherparalinguisticincludingfacial

expression,voicequalitiesandgestures),ornon-linguistic(includingrefbrencetopicturesorobjects)．

Firstofall,therewasnotalargediffbrenceinthenumberofmessagesdeliveredbyeachteacher:of546messages，

theAETdelivered56peI･centwhiletheclassroomteacherdelivered44percent・HoweveEtherewasasubstantial

differenceintheratioofEnglishtoJapaneseusedbyeachteacher、EnglishdominatedlanguageusebytheAIJTat95

percent(seeT1ablel),whiletheclassroomteacherusedeachlanguageinaboutequalportions．

Tnblel
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Theclassroomteacheruscdthelanguagemediumexclusivelyinl48messageswhiletheALTusedlanguagealone

just75times・BothteachersusedthesinglemediummostoftenfbrEnglish(Tnble2)．Theclassroomteacherused

English48percentofthetimeandJapanese40percentofthetimewiththeremainingl2percentaccountedfbrbyusing

bothlanguages,eithermixingthemtomakeamessage,orrepeatingpartorallofamessage・TheAmusedEnglish89

percentofthetimewhenusinglanguagebyitselfandusedthelanguagestogetherjust4percentofthetime．
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Qualitativeresults
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TheALTuseddualmedia,thatis,languagepluseitherparalinguisticornon-linguisticsupporttoconveymeaning77

pementofthetimeoverall・Theclassroomteacheruseddualmedia５１％ofthetime，

Tnble3showsdualmediausebylanguage・WhentheALTusedEnglish,ｈｅｐａｉ1℃dthiswithanothermedium93

percentofthetime・HeusedasecomdmediumlessoftenwithJapanesefbr67percent，Ｔｈｅclassroomteacherusedan

additionalmediumevenlyacrosslanguages,withEnglishat44percentandJapaneseat47percent．
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Ｄ"α/ＭｾdYα“pmpor"o〃Q/､αﾉﾉ"se加eacﾙﾉﾋJ"92ｨａｇｅ
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Asmentionedabove,whenheuscdEnglish,theALTaddedanothermedium93percentofthetimetoclarify

meaning、Buthowwasthissecondmediumactuallyused？Wefindanextendedexampleofdualmediauseinwhatis

referTedtoasa"shortsto畝inwhichtheAETrelatesananecdotecompletelyinEnglish・SeeTnble4．
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Languageandsupport

shortstory(holdsupthumbandfbrefingertoshowdistance）

pleaselisten(cupsanear）

okay(risingintonation）（thumbsup）

Ilike(pointsathimselO

aaaallfbod(pointsatpicturesoffbodswhiledrawingacimleintheair）

Ilikeallfbod(holdsallfingersupwithpalmsup）

but(fbrefingerup）

tenyearsago(holdsuptenfingers）

Ihadahomestay(makespeakandsquaretoshowthehouse）

inKumamotoCity(pointsatthefloor）

myhomestayfathersaid(pointsathimself）（pointsatthepicturesoffbod)Arthur,whatfboddoyoulike

(wavesarmsintheairandspeaksindeepfather'svoice）

Isaid(pointsathimselfwithhisthumb）

Ｕｍｍｍｎ(crossedhisarmsandstrokinghisbeard）

Ilikechicken(holdsuponethumb)andfish(addsfbrefinger)andbeef(addsmiddlefinger)andpoｒｋ(adds

ring6nger）（thoughtfUlface）

hesaid(pointstowardsside）

youlikeallmeat(cxtcndshisarmswidelywithpalmsupindeepfather'svoice）

Isaid(pointsathimself）

yes,Ilikeallmeats(pointsathimselfandnods）

But(pointsathimselDIlikesaladtoo(extendshisarmswidelywithpalmsup）

Ilikecapsicum(crookslittlefingerwiththumbcrookedandpalmsup)andcucumber(crooksringfinger)and

lettuce（crooksmiddlefinger)andtomato(crooksfbrefinger)ａｎｄｏｎｉｏｎ（crooksthumbofotherhand,palm
down）
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３６

Ilikesalad

lsaid(pointsathimselOtomyhomestaymothe瓜(holdsouthishandasifhomestaymotherstoodbyhim）

whatfboddoyoulike(pointsathimselfandpointsatawhiteboard）

shesaid(pointsathimselO

IlikeUdonnoodlesandmisosoup(describeschopsticksandabowlwithhishands）

Isaid(pointsatsomeoneasifhostmotherstoodbyhim)veryhealthy(holdsuphisthumb）

doyoulikemeat(holdsouthishandwithpalmsupasifhostmotherstoodbyhim）

shesaid(shakeshisfbrefingerandmiddlefinger）

ｎｏ(waveshishand）

Ilikefish(pointsathischestwithhisthumbs）

ｓｏ(pointsatsomething),next(pointsatawhiteboard）

myhomestayfamily(describesahousewithhishands),theirson(palmdowntoshowtheheightoftheso､)，

hewastwelveyearsold(nods）

hesaidtome(pointsathimself),Arthur-san,whatsportsdoyoulike(intheson'svoice）

Isaid(pointsathimselDIlikerugby(holdsuphisthumb)andtennis(addshisfbrefinger),andswimming
(describescirclestoshowtheactofcrawl）

hesaid,oooooh,(pointsathimselfwithhisthumb)Ilikeswimmingtoo(pointsathimselfwithhisthumb）

now(pointsatthefloorwithhisfbrefinger)thathomestayboy(pointsatsomeoneasiftheboystoodbyhim

andputsdownhisfinger)isswimmingchampion(movesarmsincirclestoshowtheactofcrawl）

it，sgreat(holdsuphisthumbs）

but(holdsuphisfbrefinger)Ｉcan'tsayhisname,it'ssecret(holdsuphisfbrefingerinfiontofhismouth）

okay§thankyou(bowswithhishandsonhisknees）
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Wecanseehimusinggestures,deixis,andchangesinvoicetoelucidatethemeaningofhiswords・Furthermore,ｈｅ

usestheadditionalmediafbrthreedifferentpurposes:toexplicatemeanings,tospecifymeaningsofambiguouswords

accordingtofimction,andtohelpstudentsfbllowtheflowofdiscourse、

Ｉｎｍｏｖｅｓｏｎｅａｎｄｔｗｏ,theALTusesgesturestoillustratethemeaningofsﾙo〃ａｎｄ/jsre"・Heillustratess〃o〃ｗｉｔｈ

ａｓｍａｌｌｓｐａｃｅｂｅｔｗｅｅｎｔｈｕｍｂａｎｄｆbrefing“ａｎｄﾉ航e〃bycuppinghisear、Moves9and32providevividexamples

wherchedrawstheshapeofahouse,apeakthenasquarebelowtodescribethehomeinルo碗es頃y､Theuseofgesture

inthiswayisevidentthroughoutthestoIyinmoves5,6,7,8,9,29,32,34,37ａｎｄ３８．

Ｔ℃chniquesotherthangestureswerealsoutilizedfbrsemanticexplication・Inmovefive,hepointsatpicturesof

fbod(deixis)andmoveshisfingerinacircleencompassingthefbodflashcardsonthewhiteboardtoindicateα"．In

addition,headdswithin-stimulusvocalsupportbyextendingthedurationofα〃toillustrateitsmeaninginyetanother

way・

Anotherinterestinguseofgestureｉｓｓｅｅｎｉｎｍｏｖｅｓ２ａｎｄ３９ｗｈｅｒｅｔｈｅｍｅａningofanambiguouswordisspecified

byfimction、Ｉｎｍｏｖｅｔｗｏ,ｈｅｓａｙｓ“okay，，withathumbsupsign,meaningheisaskingfbrapprovaltoproceed,ｂｕｔ

ｉｎｍｏｖｅ３９ｈｅｓａｙｓ"okaythanｋyou，,ｗｉｔｈａｂｏｗ,showingthato卿fimctionshereasastmcturingmove,closing

anevent、Withoutthebow,itishardtotellifheismakinganevaluativecomment（Thatwasfine.),doinga

comprehensioncheck(Didyouunderstand?),beggingpermissiontoclose(Shallwestophere?),orclosingtheevent

(That，sall.)．

Furthermore，healsousesothermediasupportfbrpurposesotherthanexplicatingmeaninglnmovefbur,fbr

example,heusesgesturetodesignatewhichofthespeakersisaddressingtheaudience、Iwillcallthisdiscursive

support・Ｔｈｉｓｉｓｆｂｕｎｄｉｎｍｏｖｅｓ：１１，１２，１５，１６，１７，１８，２２，２４，２６，２７，３３，３４，３５，and36Studentsofienhave

difficulWfbllowingmultiplecharactersinStories,sohehelpsthemkeeptrackintwoways，Oneisbyusingasort

ofdeixis,wherehepointsbesidehimselftodesignateanewspeakeEorathischestｔｏmdicatehimselfasthemain

speaker，Ｔｈｅｓｅcondwayisbygivingawithin-stimulusclue;hechangeshisvoicetomatchthecharactenasinmove

ll（father'svoice)andmove33(Son'svoice)．



5２ StanPederson

Asnotedinthenumericalresults，theclassroomteacherusedasecondmedium44percentofthetimewhen

usingEnglishand47percentwhenusingJapanese、Firstofall,let，ｓｓａｍｐｌｅｓｏｍｅｏｆｈｉｓｄｕａｌｍｅｄｉａｕｓｅｗｈenusing

Japanese，ＩｎｅａｃｈｅｘａｍｐｌｅｉｎＴｎｂｌｃ５,theclassroomteacherismanagingtheclass,ｎｏｔｄeliveringcontent・Inexample

one,heraiseshishandtohiseartoindicatetheactoflistening・Inexample2hebringshishandstogetherinasquare

toindicatethatstudentsshouldgettogether･lnexample3heusesdeixistoindicatetheohjectsonthewhiteboard

whenheinstructsstudentsthattheymayuseotherwordsassuitedtowhattheywanttoexpress、Ｉｎｔｈｅｓａｍｅｍｅｓｓａｇｅ

ｈｅｈｏｌｄｓｈｉｓｈａｎｄｉｎけｏｎｔｏｆｈｉｍｓｅｌｆｗｈｅｎｈｅａｓｋｓｔｈｅｍｔｏｓａywhattheyreallywanttosay、Thehandisthoughtto

indicate,metaphorically,whatyoufeelinyourheart．

Tnble5

戯α”ﾉesq/Y〃ec/αssﾉ℃o"'reac〃er"sj"gα耐edhｲ〃ｊ"α”"o"roJqpα"ese

１

２

３

JaDanesewithsupport

｡b""αAoro6aga城Ce/eAﾉﾉ"“ｈ"αAα[Whatwordswereyouabletohear］（raiseshishandtohisear）

cﾉｩﾉ”Ａ１ｨ〃ｏル"oroz""ｏル“"“ﾙﾉｍ“ﾙｏ[Havealongdiscussionwithsomeonenearyou]（makessqUarewith
hishands,twice）

koko〃j〃αj"ｏ咋加ｏ〃〃odど[YOucanusethingsasidefiFomthese］（drawsacirclewithfmgeroverthe
whiteboard），eeﾉめ""〃oomojfs""α"ｏｗｏｊ"e肋‘極αj[saywhatyoureallywanttosay]（moveshishandin
fiOntofhimself）

ＩｎｔｈｅｃａｓｅｏｆＥｎｇｌｉｓｈ，therewere56instancesoftheclassroomteacherusingasecondmedium．Ａcloserlook

revealsthatmostofthese,４３instances,wererelatedtoclassroommanagement、通ble6givessomerepresentative

examples．

Tklble6

Exα"1pﾉｾSq/Ｄ"αﾉＭｾ北ＵｓｅＷ"ＡＥ"gﾉjSh:Ｃﾉ“S”o耐たαCﾙeｒ

１

２

３

Communication

okayぅgoodjob,goodjob(clapshishands）

faceeachother(makessomedistance

withhishands),practicethreetimes
(showshisfbrefinger,middlefinger，
andringfinger),andsitdown
（palmsdown）

let，sreviewlastweek，sEnglish

(chopshishand）

*Student４

**Wholeclass

Sourcemarget

TfS4

ｍＳＣ*＊

'EＳＣ

Ｍｏｖｅtype

ＲＥＡ

SＯＬ

SＴＲ

Ｉｎｅｘａｍｐｌｅｏｎｅ,theteachergaveareactiontoanindividualstudentbackedupwithaphysicalclapofthehands・He

engagesinatotalofl5reactionstoindividualsandtwoadditionalreactionsofthesametypeaimedatthewholeclass・

Ｅｘａｍｐｌｅｔｗｏｉｓｔｈｅｍｏｓｔｅｘｔｅｎｄｅｄｉｎｓtanceofasolicitaccompaniedbysupportofanothermedium・Here,heis

speakingtothewholeclass,ａｓｈｃｉｓｉｎａｌｌｂｕｔ２ｏｆｌ７ｉｎｓｔａｎｃｅｓ、Heissuesthreeseparateinstructions,eachwitha

clarifyinggesture、

Ｔｈｅｔｈｉｒｄｍｏｓｔｃｏｍｍｏｎｍｏｖｅｗａｓｓｔｒｕｃturing,inwhichtheteachersayssomethingaboutbeginningsandends

ofactivities：settingｕｐｗｈａｔｗｅａｒｅｇｏｉｎｇｔｏｄｏ,orlookingbackatwhatwehavedone，Examplethreeisatypical

situatio､，imroducinganendoflessonsummary§ａｎｄisaccompaniedbyatypicalgesture、Ｈｅｃｈｏｐｓｗｉｔｈｈｉｓｈａｎｄ，

metaphoricallysepaTatingthisnewactivityfiFomthepreviousone、TherearesevensuchinstancesinａⅡ．
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Discussionandconclusions

Firstofall,resultsshowedthatthetwoteachersdeliveredasimilarnumberofmessages,５６percentto44percentin

favoroftheＡＥＴ・Thisshowsneitherteacherdominating，Yetfilrtheranalysisrevealedthattheclassroomteacherused

Englishprimarilyfbrclassroomcoordinationandmanagement,indicatingmoreofaleadershiprole，

Intermsofthelanguageused,ｔｈｅＡＥＴｕｓｅｄＥｎｇｌｉｓｈａｌｍｏｓｔａｌｌｔｈｅｔimewhiletheclassroomteacherusedEnglish

abouthalfthetime・FurtherbreakingdownEnglishusebytheclassroomteacher,itwasfbundthatheusedEnglishfbr

solicits，l7times,reactions，ｌ５ｔｉmes,andstructuringmoves,seventimes、Whilethesolicitsweresometimeselaborate，

reactionsandstructuringmovesteｎｄｅｄｔｏｂｅｓｈｏｒｔａｎｄｏｆａｇｅｎｅｒａｌnature・Structuringmoves，fbrexample,ofien

usefbrmulaiclanguage,suchas"Right・Let，sbegiIiinwhichcaseagesturemaybeunnecessary・Butinmanyother

cases,themeaningmaybeunclear,asin"Okaｆ"RighiI,or‘‘Sdinwhichcaseagesture,suchasahandchop,clarifiesthc

fimctionoftheword・Whilestructuringmovescanbeanextendedtum,nosuchexampleswerefbundinthislesson・

Likewise，reactionscanincludedetailedfbedbackorexplanationsbutagain，、oexampleswerefbundexpressing

anythingbeyondnon-specificpraise・Therefbre,atleastinthislesson,reactionsandstructuringmovesposednogreat

challengestotheclassroomteacher，sEnglishability、Onlygivinginstructions（solicits）requiredcloseattentionto

meaningnecessitatingthecreativeuseofadditionalmeanstogetthemessageacross・

MessagesinEnglish,fiPomeitherteacher,weremostoftenclarifiedwiththeadditionoftheparalinguisticmedium，

usuallygestures．ＯneuseofgestureswastodrawpicturｅｓｉｎｔｈｅａｉＥａｓｔｈｅＡＩＪＴｄｉｄｗｈｅｎｄｒａwingtheoutlineofa

housetoelucidateルo耐es”・Anotherusewastoshowactionsthatｗｅ配requestedasincuppingtheeartoillustratethe

wordﾉisre",orinraisingahandwhenaskingfbrVolunteers・Gestureswe1℃alsouseddiscursively,toindicateachange

inspeakerwithinastoly，Thenon-linguisticmediumwasalsoengagedby1℃fbrTingtopictures・

TheclassroomteacheralsousedothermediasupporttosupplementJapanese,passinghishandinfmntofhim(over

hisheart），fbrexample,whenaskingstudentstoexpresstheirtruethoughts、Theexampleisnotunique・Results

showedhimtouseasecondmediumwithJapaneseaboutasofienaswithEnglish:４７pementto44percent・Ｔｈｉｓmay

indicateageneraltendency,ｗｈｅｎteaching,toaugmentspokenlanguagewithanothermediuｍ,inwhichcaseitmight

behypothesizedthathetransfbrredthebehaviortoEnglishteaching,ratherthanhavingcreatednewbehaviortomeet

thedemandsofEnglishteaching

lfthisclassrepresentsamorcgeneraltendencyamongelementalyschoolteachers,onemightsuggestthatteacher

trainingconcentrateonimprovingabilitytodeliversolicitingmovesfbrclassroommanagementpurposes、Itmight

filrtherbesuggestedthat,ifsuccessfUlcommunicationstrategiesarealreadybeingusedtoclarifyinstructionin

Japanese,thatthetrainingemphasisfbrin-serviceteachersbeplacedonexchangeofknowledgeamongteachersand

transfbrofsuccessfillbehaviorstotheEnglishteachingsituation，

However,filrtherresearchisneededtoidentifywhetherthepattemsinthislessonareapplicabletootherteachersand

teachingsituations・Inparticular,researchshouldbeconductedastothepattemsofcommunicationandEnglishuseof

classroomteachersteachingalone．
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