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Tay - r5—2RBLTWHARCSEBSITEFNVIE. HFHEEBEAL NV TEBEOBRKEY AT A
MIZBR S TeHORRE LT, MEHDS8H) ORE - BARIZE & Bbh 3. ARCSTFNVIX, BHBHE
HEH OBREHARBIZB W THIBS T OMEICR Y #lteZ L2 BTz, ER, WM. AE. WEE
0 4 BROBIS L BIRSTHE. ROVBBSTEHOFHLRRLELOTHS, FHRTE. 4ERL
ZOTHABOERNBHTEEBAL. ZhETRBRIATHWAIRMBSTHE L EFNVOEAGIRENE

" L. EHIZARCSETFMIZOWTORRE S DOIA TIZEB L TRALTNDS,

==K : $E@E, WS, ARCSTF N, Hf, Wit B, BES

UHIC
BREBBREIRA T« THEBRDLh T X,
BROBEL WDWD [F2 ))ud—Fvy
2] REVEFLWAT 1+ 7 OFIRAAEEOKSE
ZHRE-S-TWE, —HT. [FrLnELBE) A8
BEzh, FROCKRIREEENhZZ 22
BHOEERX LMD, RV LR Xk
HMIZRAKS) OFRAEBHBTHD LvwbhT
W5 (85K, 1994a), IENEROBITTHA
MM ER S, TBIL - Bk - RREL)
HEHRIMBEST O hiZ & CUHEE. 1991)
T X BEED Rkwizwn,
FLNWAF 4 TRESZLIZE-T. ZTh
ETEBETERP S EHEFRENBHETES
EORRBZLEBBHODDZLTHS. [
RRIZ. BDELSB LTI EERIBAER
b0 HEH) X3P/ STORIZES Z
L2, FHFEEHNRDOLTEDDOE
BEKEROD Y b TWS. FLW
AT4 TRHEEREL TTF LS ORKEAL
®B|& 01, FV~OEKDEENREE %
EETSILEH. BRRORHMIERETH
3, LIL. FELI0FAES TA LSRR
&iteh) OBFRLEVWHIBAPLIX. [HH
) RORKEEHTBZ L TRF+2TH

5.

FaE 2B A BRSO HARD BN T
Wadh, $HtE NEkhd 5 b D(appealing)l
T3 kvopllirL T, Yary-M-r
F—it X > TARCSHHESiF €7V (Keller,
1983, 1984, 1987¢c, 1992; Keller & Kopp, 1987)
BRBEN., KEORERHHRESHE L
BEMAEOMTHER 2D TWS (Anglin
& Towers, 1992iZ X niX. AECTR#LHTO
31/HIX19854E 4 & 19904E 0 5 EMIC 324 T
HHB2 4. S O3 E LTI
Clark, 1984, Gagné, Briggs & Wager, 1992;
Gagné & Driscoll, 1988, Kemp & Smellie, 1989;
Klein & Freitag, 1992; Lebow, 1993; Martin &
Briggs, 1986, McCombs, 1984; Milheim & Mat-
tin, 1991; Newby, 1991; Rieber, 1991, 1992 72 ¥
¥HB). EETIX. 75 —0HETS5ARCS
EFNV RO, T8-S50 2vLik 138
B OBEZRX TRERH BN D
ORMARIZONTERT S,

1 BESUEHSCITR

BiBST 2 » < IMEDOBEFIIIEL . R
DERIIFEL. RARBROMBRDS, L
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BRREERTIEAILE > TR, BEARZ
LTCLHB., u Ka7Ax— (Wlodkowski,
1981) 4%, EEMRHRZENRHLRBER
A LIeMRERL, L bEMICRNL
T ZITRIMEDOBRLOITRAMEL Vo
BBSHEBORRL, HELEEEHLS
5XTCO, ElBARBERERRIZIENITS
ATCORBLROTWALIEHLTWS, %
S OBBRBVPERINTWE—F T, £DiFL
A EX —BOLBERRREEY bR L
£5LT3HDT, £EPEKLWSHEICH
EMELEXD3DD0TIRARW] LofiHlbd
3 (B, 1979, p.76). BYR-SIF I BFF
REELDEDDITIX, 1992%FIZ T A F—HE
PELEEHNE Ea—<y - BFR—V 3
U~ - B - FLTHE~] (Weiner,
1992 ; 19804ERRDPRAHS. #h - BEEER.
1989) RI9M4ED= K izt D BROH
BS0ma) (Madsen, 1974) A33% 555, N
» 5N TWAHRRRLEBIINThORS
bEATEIEICHES LOAREEL TiE
5 b 00, HBERBRICENERHSATRERRIRIC

RiIE b RVWERBIRRD ThhyRT &), $
RbLBAGIKTORRIZMAT, BREXR.
BB, RkOBE L Wo b B ER
DAF 14 THREMbhTEE. —H, Zh
bOREXAOHER ¥ THRONEMEIN
DOFEE (BANZFEITRBEIZTONWTOREH)
REREShTEEDO». LnSBRARS,
M2 FERXCHREARHOTR L
5#HLMAERORIT, TBafR 0%
VERZRET HHENEEALOAF4TO
DORMBENLRBRELIRX 20T, EHE
KEHFTH) BOLLTAFA TREXHET
BRAOEEELRERBREIN2TIR B2V,
S%), BANRLTRECHE (205
%) 2PHHTHL BEHENRD S,

2 ZBRB|ELTO [BAH]
BESHETNVORRILEERETIHT,
FAHN—RE AV NIRBREBHITI LD
EEEZE 1 DX S5ITE LD (Reigeluth, 1983;
Reigeluth & Merrill, 1979), #D & T, M
B % TEHR), T4 LK 3 ORED

b3 LiITTVEE. BRELTRELTWS,
BEEHFORETIE. &< »LTENE
BRIAR OISE
)
BRORM -~ . HBEON |
| mees
BRROFE v1/0 EIEH IS BN
/0
1 | |
¥
BRORR BROXR - E - BH

H1 SRBERASHES (Reigeluth & Merrill, 1979)
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Ftt o TkH(Appeal)) iX. 5Bt Hsi—
BYORDSTLIZIAT MNEPhien) LA
DRBZLLLTRIDA TS, ZORE
it BAaEENLREDEBICESWTHRER
RASRAEE L L TOSBEORKEESL.,

TN BMBROYENRZRITE > T |

EZNETO/REBRHOD Y H 2 RETRAR
THD (Bhk. 1989). Zh¥ECBIEMSITLE
Z EBAGEROSEE BE~DOBE L RET S
eHD IF£&) LLTHRbIBZ LAEho
e, ROEFY~OYPSIF L LT, £F/K
KEDDDEETFRRO—o L LTHESHT
7o A4 ¥ — (Maehr, 1976) A#gHELTc ¥
BREKOFK# (continuing motivation)] ~d

HRBLORMER S HAEBHRTH B, 54
HPN—=RAbDZDBRILIZHI-T, FBRH
RELTO kA 2EER S RERHET
NWBMBIZRWHRT, EEENEORYrS—0
ARCSBIBSITEFNThoTc (M—OFH
it H=xD THREE) 2H/5EFNTH o0 :
Reigeluth, 1983).

3 ARCSH®RSUEFINDES

77— (Keller, 1979) i%. #3Eakatohic
BBSHE DL SicBST3rERTE

TN (H28R) 2BRUE. r>—0kii
Tit, BERHOHN TI M TY M) 2R
D3IBRITHELTNS,

 FREER

Hh

R RR
(77— R)

. e s BPEIE AR
RERA e . .
2 BRSO ERRRMOEF L (Keller, 1979)
(1) BIERY Ta—nitbbT5A0Es  2UTRLOTHS.

RURREEE R L B OPHIX. EiET
HEORERBERE (R74+—<VR) 28
BizBE, ZO£PORRBIBZZ L. o
TVRRERHEET I LIRRRIEDT
EbDTHS (K2 T—FH).

2) BREAZFLBEELEZEERR Y OB
FEBROREEIRE L FHOFHIT, IR
BERFFEOHEERFICHENT, ~7F
—IVABAEZRHEETIZL (WhR
HRELETEH. HELZEDIP) THEK

Q) $B3DH|HLEHOFHELLT, ¥
OBRKRELELRTSIHEF (B2 TikBig L
#ER) ZMBFIIMX T, £PHEOHHOME
BVWERHEETS IBPE-S%H (moti-
vational design) | DRFFEBEKD L TN
5.

ZOBY S —i3. REOREERRE (1
7t—vyx)&.%€§mmﬁﬂtaoﬁ
EORY#MABREINcOPZRT (HBH)
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LERXJLTLLXBZ LERRMLE, k.
EPEORREEBOEH Db HEELLT
Bh) OEAVWEZERL, A7r—<VRiC
RoBEROES LMDk, £T{R%XE
L b a3 L5 BTSN RERI LY
RBRNZ LEEBHLTNHS,

r7—ix. BhoEsWEEEELET SR
FLLT. B (&)1 & MR o2
DEFERETFTWS, Zhiz. $RENRE
DORRITHFTTHBALES LT3R RDd»
¥ 55k, EROLRBERRA~DORETHORE
LU GHRRR) LREBICRYMAENERRERT
BT LMy oRE (M) LoHRERATD
L35 THfe X MMAEE (expectancy-
value theory) | DEAEHERA LD TH
B

INIETRBREINLLEZEKICAT IS
HES RS RBERH 2 RFIC R L
R, ro—it. LB 2 BFcET
BILBHEETHD L L. T2DL, HE
REL (K- r—A4) RYWHER (SUFa
—7), #HoOMNE (avy&—), RARR
(749 —). BBINLEHIR (VY F=)
FOHBRSITBSE [RII~OHFR) Of
Bz, ¥eROBERE (v Xu—) i
BB (7 hXr YY), BILEHE (v ¥
=) AEREK (35-). FaHimE (-7
1Y) SoBS% T8HR (BE) 2R LIkE
i) OERRBIZE L. THhETONRRR
RHEERNIIZ (B, 1989) A LR
BROEFNVEHEMLTWALEXS. Zh
M. HDOARCSBIBRS 1T EFNOEBRMNRE
L7 (Keller, 1987c, 1992).

4 ARCSEMTUEFND4ER

ARCSBIBSIFETFNVIX, FERKEER

(Attention) . PAift (Relevance). B8
(Confidence). #2%& (Satisfaction) o 4 §J
B (EOHXF% L > TARCSEFN ; T—
PARLBL) TLHA, #¥/EDOTu74—

NRETRE, HIVIZETRBOKEITIE
U RRRRIBOFREZ >~ A7 LARIZEERIR
L TREPEHICHMBANTNZ S LT5D
DTHD. ThETOBKRBBRSTIZET .
ZOBENHRDJERIF OOMAEHKS L
HEREMTEFNTHY., AF+ THRE - ¥
BA~DER DEABNTWS (Keller & Keller,
1991; Keller & Suzuki, 1988),

ARCSEFNMIZ LR > TEHEKXOER
ZEB L, X7 MEAESE. frdoE
SELWSERORE (A) O»Ph3, R
2, ¥PRERFTHE2E2AD. YN
RBBHYVESE. BHDOMEH L D2 Y RAR
ATEe 25 REEORE (R) AL,
REORKMNEHOLZ LT, 7o RAER
LW RELBERO—-RETH S, —
FC FBCEREZREVHLTD, BR~O
TREMEMEV. Lo THEEN LR LIFEX
%5, #iz. icEshokEBREER, £
WREFOBHIZRECENT [PhIXTE
%) LwSHEORE (C) XREIhs,
FFLRVIEY. BHBREERY [RoTX
hotel LOMRBE (S) BEALANE, &
~DBRIZDRHBE 5TV (ARCSO#MA
PRAWT., —BNRELEARBOMIELTEL
TebDix, ik, 199 izdH D).

ARCSETFND 4 BRD S b, TDOPH%E

BT Lok TS X EHEER) BRKLE

MBSt (@)1 & T (i) Tb5.
FWEREAAI XX IEFL LTERSE
BT X 3RB/OE K LB T REIEORERA
BMRASHhTREY., ThEAUIPSZB/THIE
HOBRBL-SL Y AR/ EH ORBHEITRD
bBhTW3, MER) OBEFIX. RO
BRI E¥OREICAZ LS, kbR
BCIRMAXIERVESIRIRTIZLER
BB R ofkBizix. £8T3ZL
B#EoRELEZA5E, BRLEZRMTSZ
L CEDOMEEBRIEIB—HFLRIR
C. 7ok TEEtE) o—BLAREhTWE
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BRZ2EATWS. rI—ik. B/ 8%
HORBEERLT. X on57dY)—%
MBS ) DOMMIRTEDOTHAN, ZOZ
L. ZHETORREFFHEDBRDPBER
DR L Wo T NER) OBERIZE-~>TH
TZLERBRLTVWS RIS, B4 0
MRRE) 1. TRHERONRFY L ATOH
BRBERTT. BHEZMNB TR TEYR
REVBRSEIZLEBELTRI BhTW
3. 4 BEMORROGEFERS3HTULH
BTHBLRELRN. LIL, BARED
RROBREMBRICE L. B8/ s
EBNTHREOIRNTETHAZ LERL
TeETF N L LTORBRRERII/NE 2V,

5 ARCSRRSEFNOMBRERE

ARCSEFNVIZRE. BREREHEFVORMA
LM~ T, (1) BRHoRdAn, 2) 58
H. BIY ) BEFNOY AT LRFIRE
ERRRIhTWS,

B 1 OB OBMARIZOWVWTIX. ARCSD
4BRICMA T, FFERICOVWTOMREL
BETAHDOTHAAIENRBRENLTHS,
ARCSOTHAJIZOVWTIR, EFARREL
KN OPDBERRALNTNWS, ERT
2. BEOTAULBIULMPTIZER (Keller,
1992 : 19884ERR & B L TRERZEE RN X
BhTWARWY), HHEHED - 719884 AR D#:
HMAER 1 ZRMTS (Keller & Suzuki,
1988),

21 ARCSERTSUEFIOBETHIN (19882EER)

A% (Attention)
A-laRAYiEE (Perceptual Arousal)

AEOEREIE. ThERKTIEDHR, HHR RE0HS, BALLRW, XXRTHI2ERE

BRRITAWS,
A2k 0Oy (Inquiry Arousal)

R ROITYHEPHT Sedic. AME LY. MEZEFFIZO bR T5.

A-3Z4t#E (Variability)

BROBREFEAESED LT, ERORREHITS.

BUE{E (Relevance)
RIBLASTE (Familiarity)

RUSRAES. FEEOBRVEHRICEEL THIRAPRSELAWS.

R-2:.B89#5R# (Goal Orientation)

EROBELHHELTTXRPALARL. BREMNLRRTILLTHICANEZRDEES.

R-3:85# & DO—% (Motive Matching)

SRS 7 4 —MZ B> BERHTREHNWS,

v

EfR (Confidence)
C- 1% R (Learning Requirement)

ERVBRDOWELZFRTEI L 5. BIETZ LFARERL. RECEMLRRTS.

C-2.Rth DL (Success Opportunities)

SF P LEVBOREFIZPBNT, BHKODIERHOERNETE D L 5 RFRL N 2BHTS,

C-3:ay bo—adDfEA{t (Personal Control)

FEEHWTIRRL 74— FRy I 52T BHOREAEBABSCMRTS (Internal Attribution)

Z8ETs,

AR (Satisfaction)
S-1:AA2#R (Natural Consequences)

BRD., HAIWRBRRCBLRRT, HLBBLLAHR - B2 IBREFA D,

S-2: 8 eil2#sm (Positive Consequences)

HENITHERIHTILOR. WBH7 1 — Ky /7 PHILESFR D,

S-3AFE (Equity)
BRELERLORS ROMBER LRI —RITRD.
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5 2 DARCSEREZ & DiEW LRIz >N T
. ZRETCRBERY VY ZARPRIAT
W3, HH/BROBAHEIX. ARCSEFNL
RBINTWBIERHROY IV ERS
Z LT, BROBRMTHIEM /1RRICETR
RIZETBERE L DL 5 iTlAAA TN
DEEZBLDOLY b BB LABTES,
ZNETCIRBRENIBBSIBROATRIT. &
DORFDOLDEEA TN,

BEEBIAVBHBEILEEZDS-T
(Keller & Dodge, 1982)
- HEEBR T ST ACORAEDLST
(Keller, 1984)
cHABEF S v SADAREDLSLT
(Keller, 19872)
cBHOZPHEM OBETRERMT B
" (Keller & Kopp, 1987)
- CAIEH ORE - BAREZ W 2T (Keller
& Suzuki, 1988; $27. 1987b)

CIANF AT LT OHERREEMFLT

(Keller & Keller, 1991)
cHBAVE-TVORHEEEZDH-T
(Keller & Burkman, 1993)
c REEDFERREACHAREDS-T &
7K. 1993a)

- BOABAAIA COEBERKE LD T

(#rA. 1993b)
CRNF AT 4 T REEH BRI L
T K - IRBW - 7~IH. 1993)
cINFAF 4 TEMDR Y NU— 2 {LiTE
LT (887K.1994b)

BIDEFNVDOYVATFLARNHAFER. T
BBSTERE) OFHEE LTHREIATNS,
Wb 3 & A5 ARt/ BROBHHER
(BRIEF4 v 7=V —ick 3 bOXD
3 ek, 1987a) ic. 120 TEH) 2
HBZLEENE LkigS A LE 5 BigS
JEHOBBAMPALEESRESATY

% (Keller, 1987b,1992) . BhH-SiJikati8R
TRICEBEIDIOIR,. RO3IKTHB.

- FPEFEOR N FURKROMELRE
ARCS® 4 ERTHEL. HERERITOAR
TkZEEZS. FWEORRICEL T, 28
BB 5ERERET S.

- ARORBR  FREME. REOKE. #
EREOHESIIEL T, BROIZHB LR

BT, FpER TERRKE LA 3.

FREOAROIREKREBET S, V7N
REHRBER O/ B HR D LT RKEH
BTHBELDD.

- FERAOTEE & s : FREREOFRHEIZE
S&. RBROLHRETDDILA BT % .
HETD. FERRCHTIEEOERL.
FEREORRZBROTWE» LFMETS.

6 ARCSHMIITEFNEDH BHRE
(1) HAFPEBBBOBEN | BRNTHE
R TAE X 5. ARCSEFNIZREA 2
RRIEATRETH Y. RBTELCIESS
BAEFARERTVWSD. ZZ TORHRiX. ARC
SO 4 BERAB I VEFOTUARORAAIZL
TOEBIEBOPEICHBEL THTIIES—
5. EFHEBPROBRNREAT Bizo0
THRASNBREHBPLBERICTHR R HE
BRR23LWHMBETHD. HXIE. Ko
BEEE2D (R10DC—2) ZLHBEEEXR
WAEFBL LTHYTHAIZ LIZLBTHS
2. FAEEHERERL. 2OBEELDES
REBRTEBRT I ONBEFIX. &5 HFYR
B, $REGE. BRTIATT7TREH D
B, FERBRYCEL-TESTLS. ¥
AT KRBT 7a—FERARLIZZDTH
5,
BOEEBRAAOLDHD I$FBRKEBTS
QR SRR (BhAR, 1993b) iX. BOEHK
BHO—BNRBHEEZARCSEFNVTCHT L
RATHok, ARIc. BHOLBHICL -
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T. AXITHAEHLWSEN (BBAWRDS
$KBEDHIT) 2¥5LEOELPFRKOREE
ARCSEFNLTHHKLTABZ LAEL b
5. ¥, FEERERDIATENEDS
B@#N28G 2 8RIZLT, 2RE208HN

KON D5 %ZARCSD 4 BETHERTARS .

TLBBRE—PTHILDHAETHD, o
Yla—2F—haD2 ) x—2DHBEED L
BRI NIc=VF A F 4 TEBSHIZHOW
T. ENLBRERHANLEINL K - K
BA - K. 1993). 20oEMHERY b —
V%N UFPRBICEL Z L THHOKH
REDESREANBZY 530%2FHLE
PR (BRAK. 1994b) XED—HTH B, 1t
iTh, FRHOWB 4 DDPANTF AT TEH %
ARCSEFL2bDE LIZBEEL, KFIZHE
ERHERERRRICRIEZTEL LM
PREENRTVWS (Keller & Keller, 1991),
53 RENREHPLETRREEIL. 9
BREBHI3/AHETIBEREZHBMTIZO
FoORBRRFRIL. #RE LUTARCSET
NOBRTREZENID. HBOV i
WMRIFZLiHEETH I OLRDNS.

(2) EFLAERIZEIBR/ BHE OB : &
HTRR

ARCSEF N 2R/ B OBRTEHE DD
DERNRY — N LRBEDITIR. BFEOR
R/ EHELERROBSNPLIWLT T2
EhEHHA) 2E X HROZRET S L AR
2. Zhh b 5R8/8H L8NNI
bOILT BT DREHESH £ REET 5 HES
3. MHELERNMEME ThIE, #FIXL
HRMEM (K. 1979) TH 3. WM TER
LEEFADY AT LNFIR T EOWHERIX.
Z ORFRIB A b ORI RSO 2 RE
FTAHALDTHS. LHL. DH—EDOFEMIT
# o TARCSEF A ZBAL TS, Fhisk
H2EHOBRBIZERKETITHIT Y XML
RBbiIF TRV, FREKIZOVWTOIE

FMORERZEALINNT S HRITMETE
el LTH, BADIRYRHBORBICIE. &
e LTERAOERLERTERVEAN
Pz R,

RF W72 % < BHR T, ARCSTE
FNEF IOHTHR LERLH LW gt/
BHAEBHTDZ LR OREL RS, Rz
BRBB/HEANZ VIV AXOHAZEHZD
EREH OBBICHERA LEBIC. 54 50—
ADHBILRBICE SN TR Shic8ho
kR SRITREBH LEHR (Keller
& Kopp, 1987)Cik. bt DBATHEIFT Z & ik
ITOBAZARCSEFNDOHMBIZI®ESNWTE
fBL%. ARCSEFNVEBRLT. BEFEOH
HOBNERDE S L LERRTHS, i,
KU ABICAIER Y — VR BT LR (8
AK-8% - BR. 1989) Tix. ARCSEFN
RBRLT, M%) ORE»HLTERKIC
Bz 3z LiENBY (TRbLESKED
Bix—YkELT). (BB 28 THEHD
MR LTHESH. SRESEHEICL
(®10C—1). REXONBVHDITEHLT
HWETE3HMELRHEL (C—-2), 37
HIGBRTE SMBEL GRRROBL LR
LB EEESRY) 2EBARLE (C—
3). ZOBb. HEOEHIZHEY, ARCS
EFNOEBEAFNICER LIERA L B
T LBTEB,

(3) SEEREWH S VAHBORBIDE L
BHE : BEMF~DBH

BRHERICIF S h BRI L 5T ARCS
EFNEADZ L OKRER. BBITRHTHE
WRiEN S BEEATERLS5RRB LI
b3, BRITBIIEMLFL L LD
D LY AT Biedic T CRAREE
BRASLNTE N, TOERE#R EIZARCS

BFNVEBAHRENEL bID. 2OH—

#ik. ARCSETFNZMOLRVWEMEAL DX
5 RIEMERERALTWI» 22T S Z
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LTHB.

=a—X4 (Newby, 1991)ix. $h#:BEH 5
6 FEAEBEDOFEHRILDORREY 4 » AR
FEHBR L (BH1688:R) . BBSH Dk
HOHY/HIE (RB7F174858) 2 ARCSD 4
A7V B L, ZORE, FHEHA
13505 DBBRALT Z L IZ FHI0L LOR & 72
FREEALTRY., BBSIRFEL3HE
TRO—oTHHZ LXERBENE, ¥t
ARCSIZABUTRER, IR ITRT54
BHCENZ BT 5 b OBk 7 Hl% &
B, TER] OFBEME 3 HFCRICHEES, M3
HiE) 2 THE) OFBIENETR T %BE
Tdhol. ARCSEFNEZRWEZ LT,
RORBIBSIHIZoRMNEHM (MERERU
TR 22RTH3EMNRHZZ LEALMIT
T&i. ¥let0BEh (HRESEROLHE
137 7 R LTHENTHS—F4., M
HESHEOFMBIAERNNTHY L v ER
HFRTHHZLRY) DEBRZIBEEhTWY
%, Ebiz. BWRBOFBESHALES 5
DRBEDENEN -T2 L. BEEOHEE
S LREEPEICRECHEMNRONIZ
LEEHL. HFRBOMBIC L - TRENRE
B LNRBRENRTNS,
Sa—RNAERDEBLTVWEI LS. Z
OWHRDIEER LTI, FEBETRLIRTF
FZVERRLITYE SV HERMHD DA,
SR TRPEEOREERTIRY S0k,
FEHABITRROENRSD S L LicbenEH
XA, 0B BRITBRIEI D

RIBEDX S RUBBEZDNDh, Lo,

EHRREN DD, & biTEHT. ARCSE
FARRR T OFBORAZEDL 5 icEiL
T305, BTz >T MkHI) i
RBOH, Lol HERED b S,

(4) FBERRORBBESEON : FEFE
SERKROFRLEROBMER. M
N1 EEHIRROBHEBETLE, 2T

FEOBROLILZ L 5 B TWL SLAEEL
RELRZ, —BREPIIZ. TRBERKO
Fib) SR ENTA Y 5 2 RE OEERY
RRAECTRRTIZ L. RVWLiZEORR:
RASHDIZ L (MRIFTRVENWTTHN?))
TE->TBIBTBZ LR THD (Maehr,
1976). Rizix. ARCSO 4 BRHZ Liz, HiE
RREE (EEXEE T2 BVETHI2)
RE) RE-TT v — " RERERTIH
ENREZONDN, ERESOTBRLAIEL
235, r5—EH&bARCSERMNDLTZRE
ROZBIVBIZHOWTIR. BRIEEIZLDH
BORBERREL., WL O DOEIEHFRICH
Wb TW3 (Bickford, 1989; Klein & Fre-
itag, 1992). L L. SEEHEORERILIZZ
NWHLORETHY., yS-REOBRER
WeEEMED EE 2. FBMFEOSR
OBEREDBRHRTIHEDLHS (Visser &
Keller, 1990).
BAICHIT D EWIRERA L LT, ARCS
EBEFNEFHE» Y IZBEEBN TOBBRST

TRESFL. ThEECERRORBER L

B7 r— bR EELERENDD (B
1994), TEEOY DX 5 R ARBHPREH
ERUR) 2WETH24HA (ARCSICH
B) 05 HERRRENSRBEET Vr—h
ORERE S LIFTFEGELFAEL, $BR
B (W) OB-SHHHEbARCSTREL.
SBRKLID S Z & IS LIiEBRy
BmLk. &bic, BEMNBEREIDE>T
BHET Y 7— b ERML, ARCS 4 BRZ L
PEERKOL L TOBER (SRRTER
DR BEXES L LEHRTHS, 4%
OHRDH MR TRT B bDL LT,
ifid 5 & Bbh 3,

(5) FBHEEL LTOREBRROGA : #5

AR L LTHARCSET I
FYBKXOMLEEZBETH S —D0DOT7 7 -

—F L LT, M@ LT 1#8%
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B3 OPBPVWHBET OND, [ETEAEE) ©
—BRL LTHLOEPBEXEHDONE LS
RERAHOVBOBY HFEHMAELTWS
<vai (McComb, 1984) iX. ARCSEFNLT
REFEREED DI HOERBTHE O
) 2oExbhd EREME THHOIT
HLT. $BEi OVMTRLBEIIEBL
TEHPOBURFBERATEDLS5ILSE
BALEWIBNWAEDDZ LW LRNS,
Z£PBROM LZIFB»PSOT 7 —F i
BETHBLLTWD, eVF AT+ TRHE
TOEREDOEX BB P REERASL
TW34H. BHESTRRFOMRRRELEY
EBEOBFRICE,THERBRTIRBIIKRE
W (HEAD0—M & LT, Kinzie & Berdel, 1990
BHB).

b LDARCSEFNCREShTWS T
WhHM REHLOFEDITEEMICEALTE
BEXLEALTHDOND LS IRRBZ LA
r#TERE) OB/ LT5251 . ARCSETF
NEBRLTEID 5BHOBRRERETS
DR 5T, ARCSEFNEDDLDEREEL.
HAOET[ERM LIZB/ILTIRIZLEE
2 THIWVWLBbh3, HRSTREHORE
AN L. ARCSEFVEETFARLLT
R2B2RARTHD. BEOYOBHEIOLZD
X 5 RBAMTHEP XS BROWMRILIFODH
THHM. RZEDFTFHEEREHE, U
FRIKTS%A L LTARCSEF N &ER
Dty MEEBAN LB GhAK. 1993a) T
iX. 958 L LTOEFAVOHEREMEEN
T Ehilc, RAEN2HR (Klein& Freitag,
1992)Th. ARCSEFN 24 TIZRVHS, #
o B 283 LkEIBShEX
SN, PBEZTTVWRVWREELIV LS
KDL RZAMTE, 2P|ERBELYVELF
BLILEWORRMBBLNATNS,

EHUIC
ARCSEIBSITEFNVBRIBBERTHH10

$£ (Keller, 1983), BAIBAMINTHIL T4
BB LT (BRA. 1987b). Z M. BER
BHEOHL P HOMRRMATH - e iR B
DIRBHRIZ, RAVEALBFELNDIIOK
RoT&lk, FFELBX L2/ EKIZON
TOMRO#AH & LT, ARCSHRSITE
FARESBOLHER - FAIH, #EELTNL

ST ieiiLEV,
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On the Framework of Designing and Developing "appealing instruction”
— The ARCS Motivation Model —

SUZUKI, Katsuaki (Tohoku Gakuin University)

This article introduces Keller's ARCS Model of motivational design as a framework for designing and deve-
loping "appealing instruction.” Although motivation has long been a research question in the fields of both
psychology and audiovisual education, and although there has been an increasing social interest in the
affective effects of instruction beyond novelty effect, thefe is little knowledge which allows educational
practitioners to systematically deal with learner's motivation. Based on the macro model of motivation and a
thorough review of research findings, the ARCS Model was made available for instructional designers so that
they can identify the nature of motivational problems and then consider motivational enhancements during
the design process using the proposed four categories. Attention, Relevance, Confidence, and Satisfaction
{i.e., ARCS Model). Subcategories, three in each of the four ARCS categories, are listed to further clarify the
elements and theoretical underpinnings of these categories. Application areas are also listed in which a set
of motivational strategies has been proposed. Finally, five types of research into the ARCS Model are
summarized as follows: (1)descriptive research to identify motivational characteristics of a certain
instructional material or environment; (2) prescriptive research to apply the Model in order to make
instruction more appealing; (3) analytic research of instruction to survey current usages of motivational
strategies and their effects; (4) evaluation research to develop methods of measuring learners' motivational
status; and (5) developmental research for learning skill training programs to teach the ARCS Model as
instructional content, thereby allowing the learners themselves to enhance motivation.

Key words : instructional design, motivation, ARCS model, attention, relevance, confidence,
satisfaction
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